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ABSTRACT 


This study sought to obtain teachers' perceptions 
of needs for consultative assistance. The opinions of 
teachers were examined in the following areas: 

1. Needs for assistance in the consultative task 
areas investigated; 
| 2. The type of personnel perceived as best able to 
meet consultative needs; 

3. Released time for selected consultative 
personnel; and 

4. Other matters related to consultation. 

A questionnaire was administered to the 141 teachers 
of the St. Albert Protestant Separate School District. 
Usable returns totalled 135 questionnaires (97 percent). 

In addition, four teachers from each of the five schools 
participated in a structured interview. 

Eighty percent of teachers indicated that they 
would like consultative assistance in 10 out of the 28 
consultative task area statements. The four highest areas 
were as follows: "Information on background of students," 
"Assessing the need for remedial programs," "Implementing 
remedial programs," and "Developing course outlines." 

When related task areas were grouped under appro- 
priate headings, the following categories of personnel were 


selected as a first choice by teachers: "Curriculum and 
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Program Development" (department heads), "Instructional 
Materials" (another teacher), "Student Measurement and 
Evaluation" (guidance personnel), "Meeting Specific Student 
Needs" (guidance personnel), and "Other Areas" (principals). 

Teachers generally agreed that department heads 
should be given more released time for consultation. 
Teachers also favored giving teachers of recognized ability 
released time on a scheduled basis to provide consultative 
help. 

Regarding other matters related to consultation, a 
majority of teachers expressed the opinion that: assistant 
principals should not act as consultants for most subject 
areas, principals should spend more time in consultation 
with teachers, university staff can fill certain 
consultative needs, and staff development meetings should 
be held mostly in the school where they teach rather than 
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Chapter 1 
STATEMENT OF THE PROBLEM AND DEFINITION OF TERMS 


A number of studies focusing in whole or in part 
upon consultation have been conducted at The University of 
Alberta (McLoughlin, 1965; Hewko, 1965; Harrison, 1965: 
McGillivray, ios clanke,, OOO shNi vie, io Oos \DUDOYCe, 
V2O95 Heron, lJ095.hUmphreys, 1970; ,Coule,; 19713 Chapman, 
1972+ Haughey, /1972). 

Information relative to consultation has been 
obtained regarding the amount and the nature of existing 
consultative assistance (for example, Ratsoy, 1968; 
Haughey, 1972). In addition, the roles of specific 
consultative personnel have been investigated: the 
Supervisor of instruction (McLoughlin, 1965); the regional 
ofiffiiice consultant (Chapman, 1972)3-the principal (Morin, 
1964); the elementary school coordinator (Cowle, 1971); the 
junior high school coordinator (Hewko, 1965; Heron, 1969); 
and the department head (Clarke, 1969; Grey, 1972). 

However, very few Canadian research studies have 
attempted to investigate what teachers perceive to be their 
needs for consultative assistance and which personnel they 
see as being best able to meet these needs. In a recent 
Ontario study Parsons (1971:5) considered the following 
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1. What are teachers! perceptions of the influence 
of various supervisory positions on their behavior; 

2. What are teachers! perceptions of the 
effectiveness of various supervisory positions in improving 
their behavior; and 

3. What are teachers! selections of the most 
effective and least effective supervisory positions? 

Two writers have stressed that the examination of 
the types of assistance made available to teachers should 
take a similiar direction. Miklos (1971:10) suggested that 
we should be thinking: 

» « e not of how many people do we have, or how 

they go about their work, but instead of what functions 
are assigned to them and where are they located within 
the structure of the organization. 

Pc aneetun (1965:9) reported that most participants in 
a study which examined supervision in the rural schools of 
the United States agreed that supervision is most effective 
whens 

1. lity concribuves saoniticantly to the solution af 
problems considered important by the teachers as well as the 
supervisor"; and 

2. "The teachers help decide what the supervisory 


service should be." 
THE PROBLEM 


This study sought to obtain the opinions held by 


teachers regarding the need for consultative assistance and 
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the type of personnel best able to meet these needs. 


Statement of Problem 1 
In which consultative task areas do teachers see 


the greatest need for consultative assistance? 


sub-problem 1.1. What are teachers! opinions of the 
need for assistance in the consultative task areas 


examined? 


Jub-problem 1.2. To what extent are differences in 
teachers! perceptions of the need for assistance in the 
consultative task areas associated with: 

Tied kot jones CoaGher:s 

2. Years of post-secondary education; 

3. Total years of teaching experience; 

4. Grade level; and 


5. Position held in the school? 


Sub=problem 1.3. Do teachers! perceptions of the 
need for consultative assistance differ in the task areas 
teachers consider most important on the basis of: 

1. Grade level and years of post-secondary 
education; 

2. Years of post-secondary education and total 
years of teaching experience; and 

3. Grade level and total years of teaching 


experience? 
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Statement of Problem 2 
Which type of personnel do teachers perceive as 


being best able to meet their consultative needs? 


Sub-problem 2.1. What are teachers! perceptions of 
the personnel best able to meet their needs for assistance 


in each of the consultative task areas? 


Sub-problem 2.2. Which personnel do teachers feel 
are best able to meet their needs for consultative 
assistance in the following grouped task areas: 

1. Curriculum and program development; 

2. Instructional materials; 

3. Methodology and instructional techniques; 

4. Student measurement and evaluation; 

39. Meeting specific student needs; and 


Bie Other areas? 


Sub-problem 2.3. What are the responses of teachers 


to each category of personnel as a source of assistance’? 


Statement of Problem 3 
What opinions do teachers hold with regard to 


released time for selected consultative personnel? 


Sub-problem 3.1. Do teachers feel that more 


released time for consultation should be given to 


department heads? 


Sub-problem 3.2. Do teachers feel that, LG 
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released time for department heads were made available, it 
should be at the expense of released time for assistant 


principals? 


Sub-problem 3.3. Do teachers feel that teachers of 
recognized ability, who are not in any designated 
administrative position should be released on a scheduled 


basis to provide consultative help? 


Sub-problem 3.4. To what extent are differences in 
Opinions regarding released time for selected consultative 
personnel associated with: 

1. Sex of the teacher; 

2. Years of post-secondary education; 

3. Total years of teaching experience; 

4. Grade level; and 


5. ILOSibOn ne co soa tneasCnOOL. 


Statement of Problem 4 
What opinions do teachers hold on other matters 


related to consultation? 


Sub-problem 4.1. Do teachers feel that assistant 


principals should act as consultants for most subject areas? 


Sub-problem 4.2. Do teachers feel that principals 


should spend more time in consultation with teachers? 


Sub-problem 4.3. Do teachers feel that university 


staff can fill certain needs in consultative services? 
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Sub-problem 4.4. Do teachers feel that staff 
development meetings should be held mostly in the school 


where they teach rather than in another location? 


SUb-problem 4.5. To what extent are differences in 
teachers! perceptions on consultative matters examined in 
Problem 4 associated with: 

1. Sex of the teacher; 

2. Years of post-secondary education; 

3. Total years of teaching experience; 

4. Grade level, and 


5b, / Position: heldiin’ the school? 
DEFLIN LILLON., OFe FbRMS 


Significant terms which were used in this study are 


indicated in the sub-headings which follow. 


Consultation 

Consultation was used in the broad sense of any 
exchange of advice and assistance between personnel in the 
educational setting. Hence, consultative assistance was 
intended to include all services which help teachers with 
respect to curriculum, instruction, pupil and personal 


needs. 


Consultative Task Areas 
The statements in the second part of the question- 


naire were intended to include all the types of consultative 
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assistance required by teachers to help them with their 
classroom instruction. Each of the statements included in 


the study were identified as consultative task areas. 


Consultative Personnel 

Consultative personnel were designated according to 
page 2 of the questionnaire. All were understood to be in 
current use by the teachers who responded to the 


questionnaire. 


Teachers 

The term "teachers" included all personnel holding 
a teaching certificate and located in scnools. Teaching 
positions within schools were as follows: principal, 
assistant principal, department head/sub ject coordinator, 
counsellor, librarian, and classroom teacher. Throughout 
the study, the term "department head" was intended to 


include "subject coordinator." 
OVERVIEW OF THE THESTS 


This chapter has provided an outline of the 
research area, statements of problems and sub-problems, and 
a definition for each of the terms used. 

Chapter 2 deals with a review of literature 
including: consultation as a function of supervision, the 
consultative role, and Canadian research studies. 

The research methodology is presented in Chapter 3 


in terms of the instrumentation, data collection procedures, 


ian | a 


om a a Pee 
panies cE 


fil ; 


ni eam H 
pane ey 


bee: os bar Aetee 

od onibtosce bedsnp test’ died panied 
ni ed ot bootersbrw eteu LIA ialacacihaaaaae 
eit ad bebnoges1 odu @terosed eld yd oeu 

pel 1) oO 'lertannots 


szonsesT 
= ow ie @ on : ’ 
i. 


pnibionr fennoereq Lis bebulont “ered rerdgeed® mired ont 


a 


ontdoseT .efooriae ai betsool bne etsaititzes wabinala 8 
~ieqgloniiq sewollot es eieu eloorias ninsiv anoi#iesq | _ 
,tadenibiocs Josaidue\beent sJnemtisqeb visqioniiq insdetees - 
Juorguomty . Tenased erent bos ,nsiieiadil ,tolisenugs 
ot bebnednt esu "bead dnemsisqeb" mied end eybuse end 

" rotenibroos sastdve” shifenk 


SIG3NT 3HT WO WwaIVAaVO 


oo wi. 


eid Yo eniizgua ne bebivetq esr az63qero eiAT | : 
bos ,emeldotq-due bons emeldo1q Yo etnemeyste ,.seis fo1sgee2 
-beev emtet edd Yo noses zo? neidintteb 6 

esiuistesil to waives se agiu elseb S$ asiqendd 


aid »noleivaequa 40 noigaaut 8 88 rosdasinance _sanfbutenh 7 


.eoibuds foseees neibsnsd bns ,elox evidedivenes 


Ot taeiy 


€ astqsad at beinseeiq € £ yooloborsem doiseee edt’ ae re 
,eeiubsse7g noliosilos Bish ynottstnemussent edd Yo emded ab 


delimitations and assumptions. 

Chapter 4 deals with the areas where teachers have 
expressed a need for consultation. 

Chapter 5 provides teachers! perceptions of 
personnel best able to meet the consultative needs 
identified. 

Other matters related to consultation and results 
of the personal interviews not used in Chapter 4 and 5 are 
described in Chapter 6. 

A summary of the major findings, the conclusions, 
and the implications are found in Chapter 7. 

A sample of the questionnaire, a copy of the 
structured interview, a key to the abridged version of the 
consultative task areas (Table 23), and relevant 


correspondence are contained in the Appendix. 
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Chapter 2 
REVIEW TOF “Phe -ELPERATURE 


In examining the available literature, Hamilton 
(196695-24), Crosby. (Lesner, 1969:54)2 Wilson, et als, 
(1969:39-43), and MacKay (1969:13) found that no theory of 
Supervision has really been developed. However, MacKay 
(1969:13) added that "there are many exhortative pieces of 
writing which attempt to spell out for the practitioner 
what constitutes ‘effective supervision'." In defence of 
his study, Shipp (1970:33-34) argued: 

There has been very little theorizing in 

Supervision yet there are numerous positions designed 
For supervisory personnel. The definition and role of 
Supervision has been unclear. 
Given this lack of theoretical formulation in supervision, 
this chapter will attempt to assemble the studies and the 


Opinions of various writers to gain some notions of how 


consultation fits into the framework of supervision. 
CONSULTATION s: A FUNCTION OF SUPERVISION 


Historical Themes 

Many writers recognized that supervision as a 
Function has evolved. Blessing (1968:12) outlined three 
phases: (1) the inspectoral, (2) the supervisory, and 
(3) presently, the consultative phase. He attributed the 


consultative point of view to the following developments: 
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(1) better trained teachers, (2) recent concepts in child 
development, (3) greater teacher militancy, and (4) 
different perception of the supervisor's role. 

Referring more specifically to consultation, Miklos 
(1971:2) raised three historical themes: (1) inspection, 
(2) help given to teachers with methods and subject matter, 
and (3) more recently, the bringing of various forms of 
expertise by a group of people to solve a problem in a 
cooperative manner. 

Parsons (1972:30-35) formulated five stages: (1) 
the "institutional control" phase, (2) the "program 
definition" phase, (3) the "scientific management" phase, 
(4) the "human relations" and "group dynamics" phase, and 
(5) "institutional growth processes" phase. The consulta- 
tive phase as proposed by Blessing and raised by Miklos 
would be found operating in the two latter phases 


identified by Parsons. 


Supervision 
The supervision of instruction has been described 
by writers in various ways. One of the purposes of this 
chapter is to examine different perspectives on the topic 
to better describe consultation as a function of 
supervision. Harris (1968:11) looked at supervision in 
terms of one of its parameters: 
Supervision is what school personnel do with adults 
and things for the purpose of maintaining or changing 
the operation of the school in order to directly 


influence the attainment of the major instructional 
goals of the school. 
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In Enns! (1968b:284-285) opinion, the process of 
Supervision encompasses five functions: staffing, 
motivation and stimulation, consultation, program develop- 
ment, and evaluation. He described this broad task of 
educational administration: 

It concerns mainly those particular activities and 
aspects which are intended to maintain and promote the 
effectiveness of learning and teaching by working 
directly with teachers. 

Musella (1970:9) followed others such as Enns, 

MacKay, and Harris, by simply stating that "the primary 
purpose of supervision is to improve instruction." Neagley 
and Evans (1970:2-5) also wrote of school supervision as 
action to improve instruction. They identified three major 
principles and characteristics of modern school supervision: 

1. It serves to establish and maintain 
satisfactory human relations among all staff members; 

2, le sis demcocratic; and 

3. It is comprehensive in scape. - 

Franseth (1965:9-14) reported that the participants 
of a survey which examined supervision in selected rural 
schools in the U.S.A. generally agreed that: 

sis -OOOG supervision is a resource, consultant, 

and id atakenkn service which contributes SPantPRcaneLy 
to the solution of problems which teachers consider 
important. 

Blessing (1968:1-4) saw supervision as the way 
public schools attempt to bring about meaningful change or 


reduce the time lag between new knowledge and its 


implementation in practice: 
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In essence, good supervision enables teachers to 
change the way they see things in the light of careful 
and cooperative study of facts. . .,.It also helps 
teachers feel they are not working alone, but are 
partners in an important educational enterprise. 

Wilson, et al., (1969:3) felt that supervision 
consisted in "planning an enabling environment for teaching 
and learning." They also showed support for Blessing when 
they talked of supervision as keeping up-to-date (1969:6). 
In discussing the "institutional growth" phase of super- 
vision, Parsons (1972:34) used the same description. 

More recently, supervision ies been examined in a 
different light. Shipp (1970), Sergiovanni and Starratt 
(1971) have used psychological principles to develop a 
theory of humanistic supervision. Shipp (1970:295-298) 
presented a model using the writings of Rogers, Maslow, and 
Combs as primary sources, current literature, personal 
observation, and experience. Given a set of humanistic 
assumptions, he proposed that educational supervision 
provide for the personal growth of teachers. Sergiavanni 
and Starratt (1971:10) viewed the concept of supervision as 
a process "used by those in the schools who have responsi- 
bility for one or another aspect of the school's goals and 
who depend directly upon others to help them achieve these 


goals." 


Consultation 
Consultation was listed by many writers (Blessing, 
1968 Miklos, 19713 Parsons, 1972) as.a function of super- 


vision. Its task is outlined by Enns (1968a:28-30) as 
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imparting knowledge to teachers, on a continuous basis,to 
solve instructional problems. In another article he 
(Enns, 1968b:288) felt this function was necessary to 
maintain teacher effectiveness by keeping up to current 
professional advances. 

Foster (Leeper, 1969:31) added that consultation is 
a peer relationship which either person can break off at 
any time when one or the other feels that it is not 
Prati U lve 

In his survey of Ontario teachers Humphreys (1970: 
24) used the term consultation services in determining the 
amount "of highly qualified and experienced teachers who 
are available for teachers who wish advice on some educa- 
tional problem." 

Miklos (1971:1-2) proposed that consultation be all 
the activities where professionals are seeking to improve 
practices by interacting with resource personnel or in 


other words "bringing expertise to bear upon problems." 
THE CONSULTATIVE ROLE AND FUNCTION 


Whittier (Lucio, 1969:9-13) recognized that super- 
visors have been abandoning roles which make them "quality 
control inspectors," "course-of-study writers," and 
“specialists in group..dynamics." Continuing, he stressed 
that we should concentrate our efforts to define and rede- 
Fine the Function and position of the supervisor. 


The theme of promoting growth has many supporters. 
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Babin (1972:18) saw the supervisor as an educational change 
agent promoting individual growth: 

« e e« although no one supervisor can be all things 
to all the people he serves, his role could well be 
that of a catalyst who can support the teacher in his 
professional development. .. . The essence of his 
task would be to assist teachers to exploit their own 
potential in self-directed programs of growth. 

Shipp (1970) drew a list of eight educational corollaries 
for each of the basic assumptions he proposed. They offer 
a framework for the consultative role within the parameters 
of humanistic supervision: 

1. "The primary concern of the educational 
Supervisor is the individual teacher as a unique and worthy 
being . .. .e He analyzes the teacher's behavior in light 
of the teacher's perceptions and assumptions," (pp..257-258). 

2. "The supervisor must recognize that the teacher 
has a physical self, needs time and opportunities to 
perceive, and operates on selected goals and values," 
aeons 

On Jone reOal ard tinction Of Supe TrViS10r) 2S) iL0 
create the environment for this drive (to self-actualize) 
to take place," (p.262). 

4. "Teachers have certain basic needs as human 
beings. The satisfaction of these needs influences the 
teacher's behavior," (p.264). 

5. “Indorder for the Ssupervasor to be af genuine 
help in providing the framework in which a teacher can grow 


personally and develop his own unique teaching style, the 


teacher must first look for help and direction from the 
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supervisor," (p.266). 

6. "A teacher's personal growth in the supervisor- 
teacher relationship is facilitated when the supervisor is 
congruent and real, when he views the teacher with 
unconditional positive regard, and when he feels genuine 
empathy for the teacher," (p.269). 

7. “Effective relationships between supervisors 
and teachers need time to grow and develop," (pe271). 

McLoughlin (1972:16-18) has pointed out that the 
role of the supervisor is changing. He agreed with 
Ogletree (1972:509) who felt that supervisors in this era 
of change should be responsible for: (1) long-range 
instructional planning, (2) monitoring planned changes in 
programs, (3) program evaluation, and (4} experimentation. 

Wilhelms (1970:36) discouraged the use of the 
"yisit-critique" technique which is often used by supervi- 
sors. He argued that: (1) the time of generalists such as 
principals is too valuable; (2) this approach is psycholo- 
Qically wrong because it is only beneficial to the begin- 
ners and weaklings "who often crave to have you tell them 
what to do and how to do it": and (3) assistance in the 
details of classrooms performance could better be met by 
department heads or experienced colleagues. He stated that 
supervision as a group activity is more economical and 
forces a movement away from the critic role toward the 
leader role. 


Parsons (1972334) suggested that further examination 
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and analysis were needed to change "what is" to "what ought 
to be" in*this™areat® He  insisted®that: *(1)"teachers’ are 
professionals; (2) the process of planning must be concerned 
with removing "structural impediments to professionalism"; 
(3) there is a need for continued examination of our 
structures and roles, 

In examining various approaches to consultation 
Miklos (1971:4-5,10) outlined a number of persistent 
problems in this area: 

1. Increasing amounts of time are needed to 
coordinate instructional programs; 

2. Innovations are diffused very slowly throughout 
the system; 

3. There is a continuing unfilled need for more 
consultants and supervisors$s and 

4. Some personnel resources are underused or some 
consultant services are not used effectively. He concluded 
thats 

The source of the major problems for effective 

consultation 1s, organizational, mot individual and’ not 
procedural. 

The following alternate approaches were proposed by Miklos 
(1971:11-19)3 

1. Place more responsibility on teachers for 
instructional improvement; 

2. Make use of expertise at the school level; 

3. Allow schools to initiate program improvement; 


4. Give individual’ schools’ control over’ additional 
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resources to bring about program improvement; 

5. Use more varied sources of expertise (for 
example, academic institutions, professional associations, 
other school systems); 

6. Deal with the organizational and structural 
Sources of instructional problems; and 

7. Redefine functions of central office supervisory 
personnel to meet more effectively the needs of school 
systems. 

In a recent paper, Harnett (Born, 1971:6) examined 
the area of intervisitation and concluded ". . . the 
inter-personal relationship and broadened professional 
contact--is the biggest advantage of intervisitation." 

At a clinic for supervisors, Babin (19707175) 
reported: 

Consensus was that, in the making of a teacher, it 
is highly probable that in-service training is 
definitely more important than pre-service training. In 
the former, one learns about teaching; in the latter, 
one learns to teach. 

Musella (19706:15-20) promoted the implementation of 

a program of teacher development using such approaches as 
a "buddy" system and in-service work. He felt that an 
intensive program of teacher development will: 

1. Increase cducational results; 

2. Develop new skills to meet changing educational 
patterns; 


3. Insure better staff relationships; and 


Ae Provide for a reservoir of human resources. 
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Analysis of the Consultative Function 4 


Type of General Personnel Personnel 
Consultative Characteristics Laitrabiag eBnoviding 
Assistance and Purpose Assistance Assistance 
Advice-Seeking Assistance with Teacher Colleagues 
immediate Team Leader 
problems Principal 
Performance Desire to have Teacher Team Leader 
Analysis objective Dept. Head 
appraisal of Principal 
teaching learning Consultant 
situation 
Diagnosis Assistance with Teacher Colleagues 
diagnosis of a Team Leader 
vaguely-perceived Supervisor Dept. Head 
problem Principal 
Consultant 
Supervisor 
Functional Assistance with Teacher Counsellors 
Expertise pupil problems, Librarians 
testing, audio- Technicians 
visual material, Psychologists 
references, etc. Other 
Specialists 
CUrriCcular Desire to improve Teacher Team Members 
Expertise the program; to 
introduce change Supervisor Resource 
Persons 


“ Table taken from Miklos (1971). 
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Franseth (1965:16-18) recognized that consultative 
assistance is given in the classroom, at staff meetings, at 
group conferences, and in the office. This is done by 
helping teachers plan and work with students, by taking part 
in action research, by assisting with innovative ideas, by 
providing specialized help, and in developing specialized 
programs. 

Enns (1968a:10-14) preferred an approach which uses 
both directive and non-directive techniques. He added that 
Success depends on the degree of trust in the consultant- 
consultee relationship. This has been somewhat supported 
by an interesting study conducted by Lindermann (1970:207- 
208) who recommended that formal evaluation of teachers 
should be part of the supervisor's role to promote or 
Facilitate communication. He concluded that teachers 
communicated more frequently with their supervisors if they 
were being evaluated. Support for these results came from 
Unger who was quoted by Lindermann (1970:208) as stating 
that ". . . 'the greater the degree of predictability 
between principal and teacher, the greater the willingness 
of the teacher to adopt trusting attitudes'." This 
posi tioneis: not in®kespimgnwieh that Weldyby Wiles (1967: 
3-10), and others, who suggested that evaluation of teachers 
by supervisors is a barrier to effective communication. 

Teitelebaum (Harris, 1963:437-438) found in an 
experimental program of assistance for newly appointed 


teachers in special service elementary schools in New York 
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(1961) that at the end of the year, the 120 experimental 
teachers who had access to 17 teacher-consultants employed 
to serve them, evaluated themselves significantly higher in 
the areas of planning, subject matter, and methodology than 
the control group of teachers. 

Neagley and Evans (1970:135-136) summarized the 
advantages and disadvantages of assigning only a specialist 
advisory role to consultants. They listed the following as 
advantages: 

1. Preserves teacher autonomy in the classroom; 

2. Expert assistance is always on call; and 

3. This makes best use of a specialist. 

Gn the other hand a number of disadvantages were also 
acknowledged: 

| 1. Some teachers do not recognize the need for 
help; 

2. Services of consultants are not always used 
Fudsl ys 

3. Some teachers may monopolize services of 
consultants; and 

4. Consultants are not always available when 


needed. 


CANADIAN RESEARCH STUDIES 


Earlier it was stated that the Canadian literature 


on supervision had been reviewed by Hamilton (1966) and 
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MacKay (1969). Recently two researchers, Holdaway (1971) 
and Haughey (1972) have provided fairly extensive reviews 
on the Canadian literature written in the area of 
consultation. A summary of their findings are provided. 
In addition, research of more recent literature and of 
particular interest to this study will follow. 

Holdaway (19716:40) arrived at nine generalizations 
which summarize much of the research on consultation: 

1. "A low percentage of total staff occupied 
full-time consultative positions," (Holdaway and Lepatski, 
1969-70; Duboyce, 1969). 

2. "People in full-time or part-time consultative 
positions cannot meet all of the demands for their 
services," (Duboyce, 1969 Humphreys, 1970). 

3. "Some teachers do not perceive a need for 
consultative help" (Ratsoy, 1968-69). 

4. "More consultative help is available to urban 
teachers than to rural teachers" (Humphreys, 1970; Ratsoy, 
1969-70). 

5. "Beginning teachers frequently do not receive 
sufficient help with their most serious problems," 
(Humphreys, 1970; McGillivray, 1966; Milne, 1968). 

6. ° "Consubtants, should, mostly. give help to, teachers 
in relation to problems perceived by teachers," (McLoughlin, 
1965; Holdaway, 1971a). 

719 Principals wusually,cannot eprovide the 


specialist type of consultative help required by most 
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teachers. They can however do much with regard to providing 
a supportive, facilitating and motivating climate," 
(Harrison, 1965). 

8. "Department heads should be able to provide 
consultative help upon request by teachers, but should not 
occupy line positions; their main functions are communi- 
cation, consultation and coordination," (Clarke, 1968; 
Hewko, 1965; Cowle, 1971). 

9. “Taesching ‘start whose duties include part-time 
consultation in a cluster of schools, are likely to be most 
successful in their resident school." (Hewko, 19693 Heron, 
1969). 

Haughey (1972:27) made the following conclusions 
From the Canadian literature reviewed: 

1. "There are no clear guidelines between the roles 
of the principal and other personnel with regard to 
supervision," (Smelgrove, 1965; Pitsula, 19663 McLoughlin, 
1965; Duboyce, 19695 Reiderer,,19653; Glarke, 19695; “Heron, 
1969). 

2. "The conflicts in functions expected, the 
resistance against any type of evaluatory behavior, and the 
little time principals have available, tend to make the 
availability of consultative assistance a haphazard 
affair,” (Hrynyk, 1962; Morin, 1964; Wetter, 1965; 
Miaolkovweki, 7965; (ound, 19673 Uniman, 1960; Harrison, 19555 
Gregory, 19723; Hewko, 1965; Heron, 1969). 


3. "Research does indicate that in-school personnel 
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are most influential and effective in terms of consultative 


assistance," (Ulhman, 1966; Cowle, 19713; Hewko, 1966; 


Heron, 1969; McGillivray, 1966; Milne, 1968; Parsons, 1971). 


More recent studies 

Chapman (1972:66) examined the nature and the role 
of Regional Office of Education (ROE) in the Province of 
Alberta. He obtained his data from the 44 members of its 
professional staff. Consultants felt that the objectives 
of ROE were as follows: 

1. The provision of consultative services to 
teachers, school administrators, and school boards was a 
major objective; 

2. Evaluation was part of the consultative process 
but was not to be interpreted as "inspection" of schools or 
teachers; 

3. Other objectives included were: (a) assistance 
with curriculum development, (b) acting as monitoring 
agents, and (c) facilitating communication among the 
educational systems. He also reported (Chapman; 1972:68) 
that the consultants felt the principal justification for 
ROE was provision of consultative services in rural areas 
which have had limited support staff and have experienced 
difficulty in keeping up with current educational ideas. 

A further justification for the emergence of ROE was the 
decentralization of central office. 

Gray (1972) obtained opinions from principals and 


department heads relative to the position of department 
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head in Ottawa High Schools. For the purposes of this 
review only those points related to consultation are raised. 
Principals felt the most valuable attributes of the 
department head were as follows (Gray; 1972:164): 

1. Professional leadership; 

2. Supervision by a person in a position to lead 
by example; 

3. Determination of the "academic climate" for the 
school. 

Department heads perceived that their most valuable 
attributes were (p.164): 

1. Autonomy in curriculum development, methods of 
teaching, professional growth, setting of department goals; 
2. Personalized administration of teachers; 

3. Leadership by a professionally competent person; 
and 

4. Organization of people with common problems and 
goals into working groups for their mutual benefits. 
Principals also reported that the system of supervision and 
administration by department heads could be improved by: 
(1). giving more time to carry out duties; (2) improving the 
calibre and training of personnel selected for the job, and 
(3) setting goals for their department and evaluating 
teachers against these goals. Finally principals felt that 
the role of the department head would be more effective if 
department heads: (1) were allotted more time for super- 


vision, (2) were given more autonomy, (3) were granted 
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greater voice in decision-making, and (4) were given more 
Support from other administrative levels. 

Haughey (1972) conducted a study to determine the 
Opinions of teachers in Alberta concerning staffing 
practices. Part of this study concerned itself with 
consultative services. Results from 1,558 Alberta teachers 
showed that (Haughey; 1972:152-154): 

1. Fifty-nine percent of rural teachers and 24 
percent of urban teachers indicated insufficient central 
office consultative personnel; 

2. Regarding in-school consultative personnel, a 
majority of teachers were of the opinion that there was 
insufficient service; 

3. Use of existing service during the 1970-71 
school year broke down as follows: (a) elementary teachers 
used central office services most often, (b) in-school 
services were used most often by senior high teachers, (c) 
teachers between 26 and 46 years of age made most use of 
in-school services, and (d) teachers with more years of 
post-secondary training made most use of central office and 
in-school services; 

4. Over 40 percent expected to use subject area 
consultation, curriculum and instructional innovation, 
media, and staff development services from regional offices 
staff; 

3S. Regarding the adequacy of numbers of central 


office personnel, 44 percent of teachers felt there were 
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insufficient staff development personnel, whereas, 38 
percent replied that a sufficient number were available; 

6. Forty-six percent were satisfied with the 
number of audio-visual personnel in central office; 

7. It was the opinion of teachers that guidance 
and audio-visual services could be more effectively per- 
formed if relocated in schools; 

8. Instructional areas where teachers preferred 
additional staff be assigned were primarily: "teaching," 
"Special education consultants," and "Pupil guidance 


and/or counselling." 


SUMMARY 


This chapter presented different views held by 
writers on the topic of supervision. The available 
literature indicated that although many pieces of writing 
do in fact look at supervision, a comprehensive theory of 
Supervision is not available. A most recent attempt to 


present a theory of supervision was found in the work of 


Sergiovanni and Starratt (1971) who presented a humanistic 


approach to supervision using psychological principles 
which promoted the growth of the individual. 

Historical themes regarding supervision were 
formulated by Blessing (1968), Miklos (1971), and Parsons 
(1972), who suggested a movement towards a consultative 
phase or approach in supervision. 


The consultative function was described as an 
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on-going activity in which all professional personnel 
participate. In this connection, sources such as Babin 
(1972), Wilhelms (1970), Parsons (1972), Miklos (1971), 
Musella (1970), and Franseth (1965) stressed that consul- 
tation is not purely a task carried out by supervisors, 
but rather one which should engage directly and indirectly 
all of the expertise found in the school. 

Much of the Canadian research has examined the 
extent of consultative assistance available by studying the 
role of selected personnel such as the department head, the 
Pripcipal. and the coordinator. Jhres conclusions 
dominate the Canadian literature reviewed: (1) a need 
exists for more consultative assistance; (2) consultative 
services should be provided for problems perceived by 
teachers; and (3) in-school personnel were seen by teachers 


as most effective in providing consultative assistance. 


“ wee 
- 


7 2 


. 
} a in 


Lennoexeq tenoiees" 1029 
Pe 
nideG@ es rigque ‘eee Le 3t49en 
(rver) eolAim (sver) en cae at 


al 


~Luen oa dadd heeeorte (aaer) dea 18 
,stoeivieque yo gua aes fe1uq 


a _ 


vitsoertbnt bos ylioetke eosgne bt et ena 78 
-foonoe elt ni bauot esidreqxs” ard 

efit bentmexe ser dotseee2 netbeans eid Yo aut 
eid oniybuge yd sidslisvs sonesetese oviind luenos 08 


er ,vesen Jnemsisged edt es AgueB ‘Lennoersq — 


enoleulonoa eethtT tad enibtoas anid bas a 


at a 


gan s (f) ‘hoveilvet stuteredil rvs thurs edd 8 


I S7L.VUSNBD Ls] ;PINHIE LBs avisatlvenoo eirom me 
q 
- 


1aqg emeidosg to? bebiverg sd bivore 


etsnasead | wee ataw Lennceteq Loongpe—ni (é) be 424 
,8OnB ees evidstiuenas prtbivotq nz ney 


Chapterso 
RESEARCH DESIGN 


The research methodology used in this study is 
DEGVLGCU Im this Chapter, A description of the instrumen= 
tation, data collection procedures, delimitations, and 


assumptions are presented. 
INSTRUMENTATION 


The Questionnaire 

A three-part questionnaire (see Appendix) was 
designed to collect data which would obtain teachers! 
perceptions of consultative needs, teachers’ perceptions of 
the personnel best able to meet these needs, and teachers! 
Opinions on related matters. 

The first part requested data including sex, total 
years of training, total years of teaching experience, 
years of teaching experience in the St. Albert Protestant 
Separate School District, years of teaching experience in 
present school, subject area assignment, consistency of 
assignment, grade level, and position in present school. 

This was followed by 28 statements where teachers 
were asked to indicate "yes," "no," or "undecided," to the 
Following question: “Would you like to have consultative 


assistance, available upon your request, in the following 
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areas?" Those respondents who selected "yes" were then 
requested to select the one type of personnel they would 
prefer to provide this assistance from the following: 
Principal, Assistant Principal, Department Head, District 
Office Staff, Department of Education Consultants, Guidance 
Personnel, Librarian, Another Teacher, University Personnel, 
and Uther Resource Personnel. 

The final section dealt with opinions on related 
matters. Teachers were asked to select one of four 
alternatives on the scale "agree," "disagree," "undecided," 


or "no opinion" for each of the seven statements. 


Validity of the Instrument 


In order to ensure the validity of the instrument 
used and that the instructions and questions were clearly 
stated, the questionnaire was pre-tested on three groups: 
(1) two members of staff in the Department of Educational 
Administration, The University of Alberta, (2) fourteen 
graduate students from the same department, and (3) District 
office staff of the St. Albert Protestant Separate School 
OUSt Ta cit, 

The suggestions from each of the three groups were 
taken into account in the preparation of the final draft 
of the questionnaire. In addition, prior to the computer 
coding of the results, each questionnaire was individually 
checked to determine consistency of response, to ensure 
that each questionnaire was complete, and to determine if 


the instrument was treated seriously. On the basis of 
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these criteria Five questionnaires were rejected. 


The Structured Interview 

To give additional insight to the problem studied, 
a structured interview (see Appendix) was designed and 
administered to 20 teachers. The basis of selection was 
as follows: when the questionnaire was administered, 
teachers were asked to indicate on a separate sheet of 
paper if they would be prepared to undergo a structured 
interview with the researcher. From these volunteers, 
four were chosen from each of the five schools involved in 


the study. 
DATA COLLECTION 


The questionnaire was administered in a group 
Situation to the staffs of the five participating schools 
at the regular December (two schools) and January (three 
schools) staff meetings. Both investigators were present 
to explain the purpose of the study, to administer the 
questionnaire and to answer questions raised. A total 
number of 141 teachers answered the questionnaire. 
Members absent returned their completed questionnaires in 
the mail. 

A covering letter (see Appendix) was attached to 
each questionnaire. 

Usable returns totalled 135 questionnaires or 97 
percent oT etie tarel possible. Ther discrisutiaon of the 


GuUeESLTIonnailres by schools: is given in’ Table iz. 
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Table 2 


Distribution of Questionnaires 


SCHOOL Distributed 
f 

A Zo 

B 23 

Ee oo 

D che 

E 30 
Lotad {yey il 


Returned 
a 
26 L000 
Zo wa 
Sot oo 
oor [hag 
29 97 

140 99 


Used 
fl 
Zi 91 
2) alle 
oa 97 
Oe ig 
Zar 90 
Lo 96 


ac: i ; 
Five questionnaires could not be used 


because they were substantially incomplete. 
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LIMITATIONS AND ASSUMPTIONS 


The study was confined to the 141 teachers of the 
Five schools in the St. Albert Protestant Separate School 
District. The questionnaire dealt with a population for 
statistical purposes of this study. However, it must be 
kept in mind that only 97 percent of the questionnaires 
were used. A sample of twenty teachers was chosen for the 
structured interview. 

The instrument was valid only in as much as the 
data provided by the respondents were accurate. The study 
made the following assumptions: 

1. The perception of teachers Fos consultative 
needs could be obtained through the use of a questionnaire; 

2. The perception of teachers regarding personnel 
best able to meet the consultative needs identified could 
be obtained through the use of a questionnaire; 

3. The respondents answered the questionnaire 
objectively; 

4. The structured interview could objectively 
provide further insight to the study; and 

9. The respondents understood and used the terms 


as defined in the study. 
DESCRIPTION OF THE RESPONDENTS 


Table 3 provides a summary of data concerning the 
personal characteristics of the participants in the study. 


The 135 questionnaire respondents were teachers from five 
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different schools. 

Table 4 provides a summary of data concerning the 
personal characteristics of the participants in the 
structured interview. Only four members of each school 


participated in this aspect of the investigation. 


SUMMARY 


This? study sotvoht to collect data whith would 
obtain teachers! perceptions of consultative needs, their 
perceptions of the personnel best able to meet these needs, 
and teachers! opinions on related matters. 

A three-part questionnaire using a "forced choice" 
technique was designed. This instrument was pre-tested on 
three groups to ensure the validity of the instrument used. 
Also, individual returns were screened for completeness, 
internal consistency, and seriousness of response. 

The questionnaires were administered in a group 
setting to a population of 141 teachers from the same 
dastrict. |OfF this total, 155 questionnaires were used. 

In addition, a structured interview was conducted 
on a sample of four teachers from each of the five schools 


participating in the investigation. 
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Chapter 4 
TEACHERS' NEEDS FOR CONSULTATIVE ASSISTANCE 


This chapter examines teachers! needs for 
consultative assistance in terms of Problem 1 which stated: 
"In which consultative task areas do teachers see 


the greatest need for consultative assistance?" 
SUB-PROBLEM 1.1 


Statement. "What are teachers! opinions of the 
need for assistance in the consultative task areas 
examined?" 

This study did not attempt to measure the intensity 
of need for consultative assistance. Rather for each of 
the consultative task areas, responses of "Yes," "No," and 
"Undecided" were obtained from teachers by the question 
"Would you like to have consultative assistance, available 
upon your request, in the following areas?" 

"Information on background of students" received 
the highest positive response with 89 percent indicating 
"Yes." Two consultative task areas followed closely. An 
affirmative response of 86 percent was recorded for, 
"Assessing the need for remedial programs" and "Implemen- 
ting remedial programs." Eighty-four percent felt they 


would like assistance in "Developing course outlines," 
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whereas 50 percent replied "Yes" for "Planning lessons." 
"Relating information from agencies," "Experimenting with 
innovative methods," "Arranging for intervisitation," and 
"Solutions to teacher-student interaction" received an 
identical 82 percent "Yes" response. An eighty-one percent 
"Yes" response was obtained for "Selecting instructional 
materials" and "Recognizing cases for referral." Accord- 
ingly, in 10 out of the 28 task area statements teachers 
indicated a consultative need in excess of 80 percent. 

As shown in Table 5, 23 task area statements 
received a 50 percent or better "Yes" response; on the 
other hand, five areas obtained a 50 percent or 
less response: "Parent-teacher interviews" (42 percent), 
"Organizing classroom research" (30 percent), "Preparing 
report cards" (33 percent), "Using curriculum guides" 

(28 percent), and "Solutions of discipline problems" (23 
percent). 

In only four task areas did over 50 percent of the 
respondents reply that no consultative assistance was 
required: "Preparing report cards" (59 percent), "Using 
curriculum guides" (57 percent), "Solutions of discipline 
problems" (56 percent), and "Parent-teacher interviews" 


(51 percent). 


In particular teachers tended to be more "Undecided" 


in two areas: "Evaluating the teaching process" (21 


percent) and "Solutions of discipline problems" (22 
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Table 5 


Percentage Responses of Teachers! 


im Each Consultative Task/Area 


Need for Assistance 


Ques. Consultative Task Areas 
No. (Abridged) 
18 Information on background of 
students 
24 Assessing the need for remedial 
programs 
25 Implementing remedial programs 
u Developing course outlines 
£Y Relating information from 
agencies 
2) Experimenting with innovative 
methods 
KL Arranging for intervisitation 
16 Solutions to teacher-student 
interaction 
4 Selecting instructional materials 8l 
26 Recognizing cases for referral 
10 Using a variety of techniques 
25 Individualizing programs 
TRG Arranging for demonstrations 
iS, Developing testing instruments 
2) Developing teaching materials 
1, Arranging to view programs 
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Table 5 (continued) 


A Se AC ES SSS ES AO ETT SSS TASES ARS EE ERLE Oo A SE cE IOI 8 SAE EE EEE STI 


Ques. Consultative Task Area 
No. MCE ie Hinielesgishose 
ee aE a EE Ee 1 RE 6 Ie ala ie 
7 Using instructional aids 67 pas 5 
14 Observing a specific problem Go vip 14 
6 Applying technology 62 dp 18 
i5 Evaluating the teaching process ee, Zu 20 
20 Interpreting standardized tests ow 30 EZ 
28 Discussing personal problems eid 42 ie 
Z Planning lessons ou 44 i 
Ze Parent-teacher interviews 42 <ajalk ut 
8 Organizing classroom research me, 46 tes 
ZA. Preparing report cards i) Jo 5) 
3 Using curriculum guides 28 a4 LS 
uy Solutions of discipline problems ZO 56 va 


“ See Appendix for detailed description of 
consultative task areas. 
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percent). 

Related to this aspect of the questionnaire, the 
study sought through interviews with 20 teachers to obtain 
their opinions on what they perceived as the most valuable 
consultative functions for them. 

Table 6 provides a summary of their responses. 
"Informal inservice activities" were considered most 
valuable by 13 teachers. The types of activities that they 
suggested under this heading were related to most of the 
consultative task area statements. Task areas receiving 
higher responses such as: "Arranging for intervisitation," 
"Arranging for demonstrations," and "Arranging to view 
programs," would apply most closely to "Informal inservice 
activities." Responses related to "Meeting special student 
needs" were given 11 times. Other significant suggestions 
included "Resource services" (n=8) and "Curriculum and 
program development" (n=7). 

The consultative needs of interviewees during the 
First year of teaching are provided in Table 7. The general 
reaction from interviewees was that they felt that little 
or no attempt was made to satisfy their consultative needs 
during their first year of teaching. Eight indicated a 
need for "Moral support and reassurance to increase 
self-confidence." Similarly, six interviewees felt a need 
For someone to show "Real interest in what you are doing 
by sharing ideas with colleagues." "Curriculum assistance" 


and "OQbtaining practical ideas to implement in the 
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Table 6 


Most Valuable’ Consultative Functions as 
Seen by Interviewees 
(N= 20) 


Frequency Functions and Specific Tasks where Applicable 
fim Dnacket.s } 


13 Formal Inservice. Activities 


ba On-going discussions within the district (5) 
(b) Meetings with other teachers in the same 
subject area (7) 

(c) Meetings between curriculum builders and 
classroom teachers (1) 


Id Meetings Special Student Needs 

a/* Slearningo disabilities (2) 

b) Reading problems (2) 

C Médical and family background (2) 

d Psychologist (1) 

ae) Teacher meeting to focus on one child ee 

f)\ Help with interpersonal relationships (3) 
8 Resource Services 


a), ,Lisrary.assistance (2) 
b "Tdea-people" (5) 

c) Materials specialist (1) 
7 Curriculum _and Program Development 


Ca)ie'ror "core subjects ergs. math.) "science; 
language arts, social studies (4) 

Cyt orsspectatictrarcas eco. y art, piycicad 
education, drama, music (3) 


iv Assistance with Instructional Problems 
$2) Relating to methodology (3) 
b) Day-to-day problems (43 
Z Evaluation 
es Of programs in operation (1) 
b To give directive help (1) 
4: Cther 


(a) Formulating school philosophy (1) 
(b) Provision for meeting with parents (ha) 
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Needs of Interviewees during Their First Year of Teaching 
(N= 20) 


ie List of Needs 


8 Moral support and reassurance to increase 
self-confidence (*) 


6 Real interest in what you are doing by sharing ideas 
with colleagues 


a) Curriculum assistance 

4 Obtaining practical ideas to implement in the classroom 
3 Orientation to responsibilities (*) 

) Improving interpersonal relationships with students (*) 
2 Interpretation of school policies and regulations (*) 

2 Communication with the administration 


Zz Varying teaching approaches 

Z Help with evaluation 

Z Classroom organization and management (*) 
Zan DesSciplineg (*) 

ul Technical assistance 

i Diagnosis of student problems 

1 Establish relationships with parents 


te Improving academic background 


“The needs listed above were judged as generally not 


having been met during the first year teaching. 
+ ; 
In this case, one interviewee stated that this 
need was met through consultation. 
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a) 
classroom" received five and four mentions respectively. 
SJUB=PROBLEM 1.2 


Statement. "To what extent are differences in 
teachers' perceptions of needs for assistance in the 
consultative task areas associated with: 

1. sex of the teacher; 

2. Years of post-secondary education; 

3. Total years of teaching experience; 

4. Grade level; and 

a. Position, held an therschool?”! 

To answer Sub-problem 1.2, the chi square test of 
independence was used with selected dependent variables 
against each of the consultative task areas. Data were 
collapsed where necessary and "Undecided" responses were 
removed to insure cell frequencies of more than five. 
Despite this attempt, classification by "Position in 
school" did have some cell frequencies of less than five 
in the category of "teacher in a designated position." 

In these instances, the Yates's correction for continuity 
(Ferguson, 197121988) was applied. OUnly significant 


detferenees atthe 0.05 laval were reported (Taple 8). 


Responses. Classified Dy Sex 


Concerning.responses-cilassified by; sexythe 
following were obtained. «For “Evaluating the teaching 
process" (p@0.05), males tended to respond "Yes" more 


Frequently than females. On the one hand 42 out 50 males 
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revurded “Yes,” cn vhe otner,s GG cut of 57 females 
responded positively. 

A Signifioeane datrerence (p< U.U5) uccurted with 
wSOLUtIOnsS to teacher=—stUdent interaction." Contrary to 
the results in the paragraph above, 66 out of 72° females 
eaud "Vos Willewgo wut Of 4o Males repliad art irmacively. 

Nevertheless, more females recorded "No" (n=38) 
than "Yes" (n=31) to "Discussing personal problems" 

(p< 0.01), whereas, males tended to say "Yes" (n=38) by a 


margin of more than two to one ("Not"=18). 


Responses Classified by Years of Post=Secondary Education 


In classifying responses by years of post-secondary 
education ("training"), significant differences were 
obtained in four task areas. A significant difference 
eccurred (p< 0.02) with "Planning lessons." “Teachers with 
one to three years of training tended to say "No" (n=21), 
more frequently than "Yes" (n=12), as opposed to those 
with four to six years training who were garer &119 in 
Favor (50 @Yes" to 38 "Nol). 

Again a greater proportion of teachers with four to 
Six years of training replied "Yes." Eighty-seven said 
Yas" ana only seven replied “No to "Arrangeng fOr 
intervVisitation (p< 0.Uu2). In contrast, tne Category” or 
one to three years of training generally said "Yes" but by 
S Smaller margin, of 25°t0 6. 

Likewise, "Gbserving a specific problem" Cp coe co) 


showed more perceived need for assistance by teachers with 
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Pours to six Yeans of training. , Fron this oroup. 73 stated 
"Yes" and 18 recorded "No." In the other group the 
proportion was much closer. Fifteen of these teachers 
selected "Yes" as opposed to 10 with "No." 

The pattern between the two categories prevailed 
with "Discussing personal problems" (p<0.001), where two- 
thirds (n=21) of those with one to three years of training 
responded negatively. Teachers with four to six years were 


generally in favor with 58 out of 93 teachers stating "Yes." 


Responses Classified by Total Years of Teaching Experience 


Only one consultative task area revealed any 
significant differences (p<0.001) between the four 
categories established on the basis of total years of 
teaching experience. Teachers with one, two, and five to 
nine years of experience replied "Yes" to "Planning 
lessons" by a margin of more than two to one. On the other 
hand, teachers with three, four and ten years or more of 
teaching experience answered "No" by a margin of slightly 
less than two to one. 

However, the results obtained using the chi 
square test of independence were not substantiated by the 
views held by interview respondents. Although a majority 
of interviewees felt that (Table 9) the need for consulta- 
tive assistance does not decrease with increased experience, 
17 out of 20 teachers further stipulated that consultation 
is most necessary for the average teacher during the first 


years of teaching. Conversely, questionnaire results did 
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not reveal any significant differences between teaching 
experience categories except with the task area "Planning 


lessons" discussed above. 


Responses Classified by Grade Level 


Significant differences resulted in three task 
areas when responses were classified by grade level. In 
the consultative task area of "Planning lessons" a 
significant difference (p<0.01) was obtained. Two-thirds 
of the teachers at the Gr. 7-9 level and the Gr. 10-12 
level replied "Yes." In contrast, 38 out of 63 teachers in 
Gr. 1-6 recorded a negative response. 

A significant difference (p<0.05) occurred in the 
task area of “Arranging for demonstrations." Fifty-seven 
out of 62 teachers in Gr. 1-6 felt that they wanted 
assistance available in this area. The Gr., 7-9 level also 
Sselecseed "Yes! over "No" but bya marbin af223 “to. 9. 
Similarily, the Gr. 10-12 level teachers were in favor with 
resules of mo to, 3. 

Gr. 7-9 teachers differed significantly (p<0.001) 
regarding "Parent-teacher interviews." From this category, 
24 out of 34 respondents stated "Yes." On the other hand, 
43 out of 64 teachers from Gr. 1-6 and 14 out of 23 


teachers from Gr. 10-12 responded negatively. 


Responses Classified by Position in the School 


Responses classified by position in the school were 


collapsed into two categories. The one group was made up 
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of all the teachers assigned regular classroom duties, the 
other group consisted of teachers in a designated position. 
These included the principals, the assistant principals, 
the department head, the librarians, and the guidance 
counsellors. Teachers in a designated position were found 
to have significant differences of opinion with classroom 
teachers in three consultative task areas. 

The task area of "Arranging for demonstrations" 
(p<0.001) showed a significant difference between the two 
groups. Ninety-two out of 93 classroom teachers said 
"Yes," whereas, 11 out of 20 in a designated position felt 
that they would like this type of assistance. 

In the same fashion, "Assessing the need for 
remedial programs" obtained a difference in opinion 
(p<0.05). Classroom teachers favored this assistance more 
strongly (101 out of 109) as opposed to the teachers in a 
designated position (15 out of 20). 

However, the consultative task area "Discussing 
personal problems" (p<0.01) showed a greater difference. 
Seventeen out of 21 teachers in a designated position 
responded "Yes"; on the other hand, the classroom teachers 


were divided with 52 recording "Yes" and 52 replying "No." 
SUB=PROBLEM 1.3 


Statement. "Do teachers! perceptions of the need for 
consultative assistance differ in the task areas teachers 


consider most important on the basis of: 
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1. Grade level and years of post-secondary 
education; 

2. Years of post-secondary education and total 
years of teaching experience; and 

3. Grade level and total years of teaching 


experience?" 


Responses Classified by Grade Level and Years of 
Post-Secondary Education 


The classification of responses by eas level and 
years of post-secondary education suggested that teachers 
in Gr. 1-6 with three years of training or less tended to 
perceive a greater need for assistance in the task areas 
examined. Table 10 provides the data for this 


classification. 


Developing course outlines. Teachers in Gr. 1-6 


and with two years training replied with a significantly 
higher "Yes" response (75 percent) than other post-secondary 
education categories in the task area of "Developing course 
outlines." Not much difference existed in the other two 
grade level categories. Minor exceptions showed 36 percent 
of teachers with six years of training in Gr. 10-12 and 37 
percent of teachers with five years of training in Gr. 7-9 


who stated "Yes," 


Information on background of students. In the task 


area "Information on background of students," teachers in 


Gr. 1-6 with one, two, and three years of post-secondary 
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education tended to indicate a greater need for assistance 
with percentages of 67, 75, and 58 respectively. On the 
other hand, teachers with four, five, or six years gave 


a "Yes" percentage response of 42, 34, and 9. 


Assessing the need for remedial programs. Teachers 


in Gr. 1-6 with one and two years of post-secondary 
education recorded the highest "Yes" response in the task 
area "Assessing the need for remedial programs" with 78 
and 75 percent. Other education categories indicated 50, 


40, 26 and 9 percent at this grade level. 


Responses Classified by Years of Post-Secondary Education 
and Total Years of Teaching Experience 


Teachers with four years of post-secondary 
education with one, two, five and six years of teaching 
experience tended to give higher positive responses than 
did other experience categories when classified on the 
basis of years of post-secondary education and total years 


of teaching experience. 


Developing course outlines. With regard to 


"Developing course outlines," teachers with four years of 
post-secondary education and one year (67 percent), two 
years (58 percent), five and six years (53 percent) of 
teaching experience expressed a higher "Yes" response than 
other experience categories with 37, 41, 18, and 31 percent 
respectively. Also, a 21 percent response by teachers with 


two years of post-secondary education and seven to nine 
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years of experience was substantially higher than any other 


experience category. 


Information on background of students. Again, 


teachers with four years of post-secondary education and 
one year (59 percent), two years (60 percent), five and six 
years (58 percent) of teaching experience replied with a 
higher"Yes" response than other experience categories to 


the task area "Information on background of students." 


Assessing the need for remedial programs. Teachers 


with ten or more years of teaching experience tended to 
have a lower percentage "Yes" response at the four-year 
level of post-secondary education than other experience 
categories in the task area "Assessing the need for 


remedial programs." 


Responses Classified by Grade Level and Total Years of 
Teaching Experience 


Teachers with 13 or more years of teaching experi- 
ence at the Gr. 1-6 level tended to have a higher "Yes" 
response when results were classified by grade level and 
total years of teaching experience in the three task areas 
examined. Table 12 provides the data for this 


classification. 


Developing course outlines. A 50 percent response 


for teachers at the Gr. 7-9 level with one year of teaching 


experience was much higher than the other experience 
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categories which ranged from 12 to 33 percent in the area 
of "Developing course outlines." Teachers with 7-9 and 13 
or more years of teaching experience at the grade one to 
six level recorded a 53 and 58 percent "Yes" response as 
opposed to a 26 to 41 percent range for other experience 


categories at this grade level. 


Information on background of students. The 


task area "Information on background of students" showed 
that teachers with 13 or more years of teaching experience 
and at the Gr. 1-6 level had a 64 percent "Yes" response. 
Other experience categories recorded affirmative responses 


ranging efrom S34 to-48 percent. 


Assessing the need for remedial programs. As in 


the area "Developing course outlines," teachers with 7-9 
and 13 or more years of teaching experience had a higher 
"Yes" response (58 and 60 percent) as opposed to a range 
of 20 to 41 for other experience Pareqorics in the task 


area "Assessing the need for remedial programs." 


SUMMARY 


This chapter has examined teachers! responses to 
Problem 1 which sought to determine what are teachers! 
opinions of needs for assistance according to various 
consultative task areas given. 

Teachers showed the greatest need in 10 consulta- 


tive task area statements receiving an 80 percent or better 
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"Yes" response. The four highest task areas were as 
Follows: "Information on background of students" (89 
percent); "Assessing the need for remedial programs" 
(86 percent); "Implementing remedial programs (86 percent); 
and "Developing course outlines (84 percent). 

Using the chi square test of independence, it was 
Found that differences in teachers’ perceptions of the need 
for assistance in certain consultative task areas were 
associated with selected dependent variables. With regard 
to the sex of the teacher, males tended to respond "Yes" 
more frequently than females in the task areas "Evaluating 
the teaching process" and "Discussing personal problems," 
whereas, the reverse occurred with "Solutions to teacher- 
student interaction." A greater proportion of teachers 
with four to six years of training replied affirmatively 


than teachers with one to three years of training to the 


task areas "Planning lessons," "Arranging for intervisita- 
tion," "Observing a specific problem," and “Discussing 
personal problems." Teachers with one, two, and five to 


nine years of experience responded favorably to "Planning 
lessons" as opposed to teachers with three, four, and ten 
years or more of teaching experience. When results were 
classified by grade level, two-thirds of the teachers at 
the Gr. 7-9 level and the Gr. 10-12 replied "Yes," however, 
a majority of teachers from Gr. 1-6 were not in favor of 
assistance involving "Planning lessons." Also the latter 


group recorded by a significantly greater margin "Yes" to 
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the task area "Arranging for demonstrations." Regarding 
"Parent-teacher interviews" Gr. 7-9 teachers stated "Yes," 
however, a majority of Gr. 1-6 and Gr. 10-12 teachers 
responded negatively. With the task areas "Arranging for 
demonstrations" and "Assessing the need for remedial 
programs," classifications on the basis of position in the 
school showed that classroom teachers were more in favor 
of such assistance than teachers in a designated position. 
The reverse occurred with "Discussing personal problems" 
where a higher proportion of teachers in a designated 
position responded positively when compared to the 
responses from the category of classroom teachers. 
Classifications using grade level, years of post- 
secondary education, and total years of teaching experience, 
with each other in the consultative task areas teachers 
considered most important did not produce any significant 


differences. 


" 20¥" bedade ezardoae 
exerosed Sf-OP TT 
107 pnipnsatA" essere soni F 
{sibemst 209 beer orld. § ) 
eid ni noitieog % eiesd and ro 
Tove? ni saom e2eu eteromed mai aa 
moitieog begenpiesb s mi erefased madd « 
"emeldorg Lanoereq onieeuoata® ich cain 
bejsnplesb se ni etefosest Yo mien et 


ee ied Pe.. 
afd of betsqmoeo neriu yvlevitteog, b babnogest notss 
: c eal 7 

oad 
rs 7, : 


eas RGR, bas 


r = rot 


-ezeriosedt mooteeslo Yo xzopedap ent nan 
-Jaog to ersey ,level sberp prkeu erases kiteaete 
,Sonsiitsgxe onidoses to easey isto? Das nolssoube yt | 
exefoset ecesis Aes? aevidedivenco end al teédgo nose 


dneolttingte yns soubotq fon bib tnedroqmi deom bemgeble ’ 


Chapter 5 
TEACHERS! SELECTION OF CONSULTATIVE PERSONNEL 


The responses of the participants to Problem 2 are 
examined in this chapter. Problem 2 stated: 
"Which type of personnel do teachers perceive as 


being best able to meet their consultative needs?" 
SUB-PROBLEM 2.1 


Statement. “What are teachers! perceptions of the 
personnel best able to meet their needs for assistance in 
each of the consultative task areas?" 

On the basis of individual consultative task areas, 
principals and guidance personnel were selected as a first 
source of assistance in nine and eight task areas 
respectively. Table 13 provides a ranking of the three 
classes of personnel selected most frequently as a source 
of assistance in each consultative task area. This 
approach was limited in that teachers could select only 
one category of consultative personnel from a list of ten 


categories given. 


Principat. 1h 9 ouL of 20 consultative, task areas, 
principals were selected as a first source of assistance. 
Fifty-eight percent of those responding "Yes" to "Parent- 


teacher interview" chose the principal as the personnel 


ayo. 


JawioeAaa “aut ‘Tue 


ot wee | 2 f . 
rete Ria Ha eS a 


ais s waider? os satis 


haat 5 miso aie = 


4 


e6 evieoreg etengse? ob J 1a i 8g 


"Vabeen evidetivenea geri a du elle 
ree ‘onal re om <i 


eid to enoidqeoteq ‘eaardased eas secu nas 
nk sonsteless tot ebeen tient — ) wide ac Le 
‘Seseais tesd ovidedtuenga, end 

_eseis Aesd svidsdfuenos Leubivibad to niaieiame _ 

tei1i? s as bedogles stew lenneetag aansbiue BAS ania 

eso1s xest trpgie bre enin at eonstéiees 4 

seid? ot Io, entdnsa » eebivetg tr eideT ieee 

so1voe 6 es ¥ltneupet? seom badoniee lennesteq to be 

aid? seats dens ei Rhed beatae dose nob consieiees % 

vino toalee hivoa eredased Jeng ni bedimit esw ae 7 

nat Yo teil s mort? Lennoersg evidesivuencs to ytopedsa s 


nevip eeizoy 


.ese1s 48st evitediuemoo BS Yo duo BO nl .fegkanes9 
.eonedeiees to soos tett? 6 es bedoeloe e1sy 
-~inezs9" of "es¥" onibnogest evany to dnepisq . 


lennostsq eft es tant aan edt esoria “weiviednd 2 ai 
a a 


t éd a ns 
-™ | se i. 
i is 


64 


they perceived as best meeting this consultative need. 
Other task areas with corresponding percentages were as 
follows: “Solutions of discipline problems" (36 percent), 
"Arranging to view programs" (36 percent), "Preparing 
report cards" (36 percent), "Discussing personal problems" 
(36 percent), “Arranging for demonstrations" (34 percent), 
"Arranging for intervisitation" (33 percent), "Evaluating 
the teaching process" (33 percent), and "Observing a 
specific problem" (24 pergent). With the exception of 
"Arranging for intervisitation," all of the above received 
a positive response of 80 percent or less. In short, 
although principals were viewed as a first source in nine 
areas, only one was in a task area considered most important 
to the respondents. 

Principals were selected as a second choice in the 
following two task areas: "Information on background of 
students" (11 percent) and "Solutions to teacher-student 


interaction” (16 percent). 


Librarian. Librarians were selected as a first 
source of assistance in three task areas: “Using 
instructional aids" (57 percent), "Organizing classroom 
research" (45 percent), and "Selecting instructional 
materials" (35 percent). Librarians were not chosen as a 


second choice in any task area. 


Other resource personnel. Other resource personnel 


were identified as a first choice in only one consultative 
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task area. Twenty-eight percent of teachers selected other 
resource personnel in the task area of "Applying technology 
to the classroom." 

In addition, this type of personnel was selected as 
a second choice in eight areas: “Recognizing cases for 
referral" (5 percent), "Relating information from agencies" 
(7 percent), "Assessing the need for remedial programs" 
(10 percent), and "Implementing remedial programs" (10 


percent). 


Guidance personnel. Teachers chose guidance 


personnel as a first source of assistance in eight 
consultative task areas. The percentage response to these 
areas were as follows: "Recognizing cases for referral" 
(84 percent), "Information on background of students" (82 
percent), "Relating information from agencies" (78 percent), 
"Interpreting standardized tests" (68 percent), "Solutions 
to teacher-student interaction" (57 percent), "Developing 
testing instruments" (48 percent), "Assessing the need for 
remedial programs" (46 percent) and "Implementing remedial 
programs" (35 percent). With the exception of "Inter- 
preting standardized tests," all of the above task areas 
receiveda 75 percent or more "Yes" response. 

In addition, guidance personnel were selected as a 
second source of assistance for "Solutions of discipline 


problems" (22 percent). 


Department head. Teachers felt that department 
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heads should be a first source of assistance in two areas. 
"Developing course outlines" received a 35 percent response 
and 33 percent was recorded in the task area of "Indivi- 
dualizing programs." 

As a second choice, more consultative task areas 
were recognized: "Arranging for demonstrations" (21 
percent), "Arranging for intervisitation" (25 percent), 
"Evaluating the teaching process" (20 percent), "Organizing 
classroom research" (19 percent), "Selecting instructional 
materials" (18 percent), "Planning lessons" (22 percent), 
"Interpreting standardized tests" (8 percent), "Developing 
teaching materials" (15 percent), "Using a variety of 
techniques" (15 percent), and "Using curriculum guides" 


(16 percent). 


Another teacher. Teachers chose another teacher in 
three areas: “Planning lessons" (51 percent), "Developing 
teaching materials" (36 percent), and "Using a variety of 
techniques" (29 percent). 

As a second choice the following were identified: 
"Parent-teacher interviews" (14 percent), "Preparing report 
cards" (27 percent), "Discussing personal problems" 

(22 percent), "Using instructional aids" (17 percent), 
"Developing course outlines" (22 percent), "Individualizing 
programs" (15 percent), and "Experimenting with methods" 


(24 percent). 


University personnel. In the area of "Experimenting 
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with methods," university personnel were selected as a 
first source of assistance with a teacher response of 25 
percent. 

Teachers selected university personnel as a second 
choice in the following instances: "Applying technology to 
the classroom" (19 percent), "Interpreting standardized 
tests" (8 percent), and "Developing testing instruments" 


(19 percent). 


Department of Education consultants. In the task 


area "Using curriculum guides" Department of Education 
consultants received a 45 percent response. Department of 
Education consultants did not occur as a second choice in 


any area. 


Assistant principal. Assistant principals did not 


obtain a first or second ranking for any consultative task 


area. 


District office staff. Although this category was 
not selected by teachers as a first choice, District office 
staff occurred as a second choice in two areas. They were 
as follows: "Arranging to view programs" ( 28 percent) and 


"Interpreting standardized tests" (8 percent). 
SUB-PROBLEM 2.2 


Statement. "Which personnel do teachers feel are 


best able to meet their needs for consultative assistance 
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in the following grouped task areas; 

1. Curriculum and Program Development; 

2. Instructional Materials; 

3. Methodology and Instructional Techniques; 

4. Student Measurement and Evaluation; 

5, Meeting Specific Student Needs; and 

6. Other Areas?" 

The department head was seen by teachers as best 
able to meet needs for consultative assistance in the 
grouped task area "Curriculum and Program Development." 
Respondents selected librarians as best able to meet the 
needs for assistance with "Instructional Materials." Needs 
in the area of "Methodology and Instructional Techniques" 
were perceived as best being met by another teacher. for 
the task areas grouped under "Student Measurement and 
Evaluation" and "Meeting Specific Student Needs," guidance 
personnel were ranked as a first choice. Teachers felt that 
principals were best able to meet needs in "Other Areas." 
Table 14 provides for a frequency distribution for all 
personnel in grouped task areas. Table 15 follows with a 
ranking of the three highest personnel selected as a source 


of assistance by grouped task areas. 


Curriculum and Program Development 


Four task areas were placed under the heading of 
"Curriculum and Program Development"; namely, "Developing 


course outlines," "Arranging to view programs," "Planning 
b] b] 
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lessons," and "Using curriculum guides." Twenty-five 
percent of teachers felt that the department heads were 
best able to meet consultative needs in this grouped task 
area and 23 percent chose another teacher. This was 
Followed by Department of Education consultants with 14 


percent.. Principals received a 13 percent response. 


Instructional Materials 

"Selecting instructional materials," "Developing 
teaching materials," "Using instructional aids," and 
"Applying technology" were included under the heading 
"Instructional Materials." The librarian received a 30 
percent response in this group. Another teacher recorded 
20 percent, whereas, other resource personnel and 


department heads obtained 14 and 13 percent respectively. 


Methodology and Instructional Techniques 


"Methodology and Instructional Techniques" included 
"Experimenting with methods," "Using a variety of 
techniques," "Observing a specific problem," and "Evaluating 
the teaching process." Another teacher ranked as a first 
choice with a 23 percent response. Secondly, 19 percent of 
teachers selected department heads. Thirdly, principals 


received a 16 percent response. 


Student Measurement and Evaluation 
"Assessing the need for remedial programs," Devel- 


oping testing instruments," "Interpreting standardized 
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tests" and "Parent-teacher interviews" were placed under 
the heading "Student Measurement and Evaluation." 

Guidance personnel were selected as a first choice with a 
41 percent response. Principals followed with a 16 percent 
response. The remaining percentage response was divided 


fairly evenly among the various personnel. 


Meeting Specific Student Needs 
The category "Meeting Specific Student Needs" 


included: "Information on background of students," 
"Implementing remedial programs," "Relating information 
From agencies," "Recognizing cases for referral" and 
"Individualizing programs." 

This grouping was again dominated by guidance 
personnel who received 59 percent of the total response. 


The remaining personnel all recorded less than ten percent. 


Other Areas 

Six areas were assigned to the residual grouping 
“Other Areas"s “Arranging formintervasitat#oan,”" "Solutions 
to teacher-student interaction," "Arranging for demon- 
strations," "Discussing personal problems," "Organizing 
classroom research," and "Solutions of discipline 
problems." 

On this basis, the principal with a 28 percent 
response was beletted as,a Pirst choice. Guidance 
personnel with 17 percent and department heads with 14 


percent were ranked second and third. 
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SUB-PROBLEM 2.3 


Statement. "What are the responses of teachers to 
each category of personnel as a source of assistance?" 

Table 16 provides the data used to investigate 
Sub=-problem 2.3. This Sub-problem was concerned with the 
total response (N=2513) to all personnel for the 20 
consultative task areas. On this basis, guidance personnel 
cléarly ranked first with a 23 percent response (n=579). 

An identical 14 percent response occurred for 
another teacher (n=350), the department heads (n=348), and 
the principals (n=346). 

The remaining personnel received much lower total 
responses. University personnel with seven percent (n=181) 
Werperanked fifth. Next, District office staff (n=169) .and 
other resource personnel (n=167) followed closely with the 
same total percentage response as university personnel. 

Department of Education consultants (n=159) and 
librarians (n=147) were eight and ninth respectively with 
a six percent response. 

| Consultative assistance from teachers indicated 
little perceived need for assistant principals with a total 


response of three percent (n=67). 


SUMMARY 


This chapter investigated teacher responses to the 


type of personnel teachers perceived as being best able ta 
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meet their consultative needs. 

Personnel were selected as a first source of 
assistance for the following number of consultative task 
areas: principals (nine), guidance personnel (eight), 
librarians (three), another teacher (three), department 
heads (two), university personnel (one), Department of 
Education consultants (one), and other resource personnel 
(one). 

For each of the grouped task areas that follou, 
personnel selected as a first choice are found in brackets: 
"Curriculum and Program Development" (department heads); 
"Instructional Materials" (librarians); "Methodology and 
Instructional Techniques" (another teacher); "Student 
Measurement and Evaluation" (guidance personnel); "Meeting 
Specific Student Needs" (guidance personnel); and "Other 
Areas" (principals). 

When the total response to each category of 
personnel as a source of assistance was examined, guidance 
personnel ranked first with a 23 percent response. Three 
types of consultative personnel followed with a total 
response of 14 percent; namely, another teacher, 


department heads, and principals. 
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Chapter 6 
OTHER MATTERS RELATED TO CONSULTATION 


This chapter examines teachers! opinions with regard 
to released time (Problem 3) and to other matters related 
to consultation (Problem 4). Additional data gathered from 
the interviews and the questionnaires are incorporated in 


the form of tables and discussed where applicable. 
PROBLEM 3 


Statement. "What opinions do teachers hold with 
regard to released time for selected consultative 
personnel?" 

Table 17 provides the background data necessary to 
discuss Sub-problems 3.1, 3.2, and 3.3. Generally teachers 
Felt that department heads should be given more released 
time, but not at the expense of released time for assistant 
principals. Furthermore, respondents favored releasing 
teachers of recognized ability on a scheduled basis toa 


provide consultative help. 


Sub-probiem ota 


Statement. "Do teachers feel that more released 
time for consultation should be given to department heads?" 
Seventy-three percent of teachers agreed that 


department heads should be given more released time for 
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consultation. Only four percent disagreed, whereas, 13 
percent were "Undecided" and 10 percent indicated "No 


opinions 


sSub-problem 3.2 


Statement. "Do teachers feel that, if released 
time for department heads were made available, it should be 
at the expense of released time for assistant principals?" 

Although 49 percent of the respondents disagreed 
that if released time for department heads were made 
available it should be at the expense of released time for 
assistant principals, 21 percent remained "Undecided." 
Nineteen percent agreed with the statement and 10 percent 


exipressed no opinion. 


sub-problem 3.3 


Statement. "Do teachers feel that teachers of 
recognized ability, who are not in any designated 
administrative position, should be released on a scheduled 
basis to provide consultative help?" 

The majority of teachers (74 percent)swere in favor 
of giving teachers of recognized ability, who are not in 
any designated administrative position, released time on 
a scheduled basis to provide consultative help. The 
remaining 26 percent were divided as follows: 13 percent 
"Disagrees" 7O*percent "Undecided," and) 3 pergent No 
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The interview respondents substantiated these 
results in their reactions to the question: "Would you be 
in-favor of the practice of Qivitng selected teachers, 
because of their preparation and experience, certain 
consultative assignments without these being called 
"promotions! or ‘administration positions! as such?" The 
interviewer further qualified the question by adding that 
this person would be given released time for this (une cL ons 
but no additional salary would be given over and above the 
teacher's salary. Sixty-five percent of the interviewees 
responded "Yes," 30 percent stated "No," and 5 percent 
were "Undecided." Nine of the 13 respondents who replied 
"Yes" elaborated upon their response in these ways: 

1. "Time must be made available" (4); 

2. "A flexible person must be selected" (2); 

3. "Selection should be based on the ideas this 
person has and could give" (1); 

4. "Teachers must be freed to consult this person" 
(1)3 and 

S. "Ideally this person should be paid additional 
renumeration" (1). 

In connection with #5, five out of the six teachers who 
Stated "No" to giving selected teachers certain 
consultative assignments indicated that they were not 
opposed to the concept but rather they felt very strongly 
that if teachers are to be recognized for special abilities, 


they should be financially compensated for additional 
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services. In short, 18 out of (2070F the intervieveses felt 
that certain consultative assignments could be given to 
teachers selected on the basis of their preparation and 
experience provided the qualifications discussed above were 


met. 


Sub-problem ae 


Statement. "To what extent are differences in 
opinion regarding released time for selected consultative 
personnel associated with: 

1. . 9ex jof “the teacher; 

2. Years of post-secondary education; 

3. fotal years of teaching experience; 

4. Grade level 3; and 

J. “Positron “held inthe -schugrr® 

To answer Sub-problem 3.4 the chi square test of 
independence was used with the dependent variable listed 
above and the questionnaire responses to matters concerning 
released time for department heads (Tables 18 and 19) and 
teachers of “recognized abiliicy (rable*20)s? Significant 
differences at the 0.05 level were associated with the 


variables sex of the teacher and position in the school. 


Sex of the teacher. With regard to "Released time 
for Department Heads should be at the expense of released 
time for Assistant Principals," (Table 19) a significant 


difference associated with the sex of the teacher was 
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obtained (p<¢0.05). Males tended to disagree more (34 out 
of 41) than did females (32 out of 50) with the statement 


given. 


Years of post-secondary education. No significant 


differences at the 0.05 level were associated with years 
of post-secondary education. A slightly higher proportion 
of .teachers (74 out of 76) in the category of four to six 
years agreed that "Department Heads should be given more 
released time for consultation" (Table 18). Of the 28 
teachers with one to three years of post-secondary 


education, 25 agreed with the statement. 


Total years’ of teaching experience. Again results 


showed no significant differences between the four 
categories based on total years of teaching experience. 
However, to the statement "Released time for Department 
Heads should be at the expense of released time for 
Assistant Principals," teachers in the category of five to 
nine years tended to disagree more strongly (19 out of 22) 


than any other experience categories. 


Grade level. No significant differences associated 
with grade level were obtained. But, to the statement 
"Qepartment Heads should be given more released time for 
CONnSHUCaLAON, 7.0 OU. Of SO teachersxat. the Gra Io Level 
disagreed. However, none of the teachers from the Gr. 7-9 


and the Gr. 10-12 levels disagreed with the same statement. 
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Position in the school. Significant differences 
(p< 0201) “asseerated with position in the school occurred 
with the statement: "Released time for Department Heads 
should be at the expense of released time for Assistant 
Principals." All 19 teachers in a designated position 
disagreed with the statement. However, 25 out of 72 
classroom teachers agreed. Perhaps this would indicate a 
greater appreciation for the role of the assistant 
principal on the part of teachers in a designated position 
as opposed to a contrary view held by some regular 


classroom teachers. 
PROBLEM 4 


Statement. "What opinions do teachers hold on 
other matters related to consultation?" 

This section jgenerally «found that: (1) assistant 
principals are not perceived as consultants for subject 
areas; (2) principals~showld~spend more time’ in 
consultation with teachers:\andi(3)tuniversity.staffti.can 
Fill certain consultative needs. The investigation also 
revealed teachers! opinions regarding where staff 
development meetings should take place and the type of 
approach that should be used. The statistical results for 


DUD=Proplenis 4 42, 4555 End 4.4 0are Pound in haeole 17. 


Sub-problem Acel 


Statement. "Do teachers feel that assistant 
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Table 18 


Test of Independence Concerning Whether 


Department Heads Should Be Given More 
Released Time for Consultation 


(N= 104) 

Variables Categories} Agree Disagree x’ p 
0.489 0.484 
eae. C200 

OF TEACHING inbred i ee 
EXPERIENCE 
LEVEL? Gr. 7-9 ee ae 5.161 0.076 
POSITION Designated 

Position 18 meoeoneese 
IN SCHOOL Classroom 

Teacher 81 3 
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Table 19 


Test of Independence Concerning Whether Released 
Time for Department Heads Should be 
at the Expense of Released Time 
For Assistant Principals 


(N= 91) 


Variables Categories}| Agree Disagree 6 p 


TOTAL YEARS «182 yrs, 
OF TEACHING Span Yee 3.781 0.286 
EXPERIENCE | 
; | 
en vestgnete | 
Position 19 9.096 0.003 
IN SCHOOL Classroom 
Teacher The ae 
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Table 20 


Test of Independence Concerning Whether 


Classroom Teachers of Recognized 
Ability Should Be Released To 


Provide Consultative Help 
(N= 118) 


Variables 


SEA UF THE 
TEACHER 


PUST=SEC. 


EDUCATION 


TOE YEARS 


OF TEACHING 


EXPERIENCE 


GRADE 


EVEL 


POSITION 


IN SCHOOL 


a 


N= 113 


Categories} Agree Disagree 


Female LQ 
Designated 
Position aS 3 
Classroom 
Teacher 85 debe) 


1.258 


Ze dt 


1.424 


i Gak 


0.262 


0.538 


0.491 


0.861 
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principals should act as consultants for most subject 
areas?" 

Teachers generally disagreed (58 percent) that 
assistant principals should act as consultants for most 
subject areas. Only 21 percent of the respondents agreed, 
16 percent were "Undecided," and 5 percent voiced "No 


OpanLvon. 


Sub-problem Qez 


Statement. "Do teachers feel that principals 
should spend more time in consultation with teachers?" 

A-majority of respondents (65 percent) felt that 
principals should spend more time in consultation with 
teachers, whereas, 13 percent disagreed, 16 percent 


responded "Undecided," and 7 percent held "No opinion." 


Sub-problem A) 


Statement. "Do teachers feel that university staff 
can fill certain needs in consultative services?" 

Teachers responded with the highest percentage of 
agreement in tiiis area. Eighty-four percent of the 
respondents agreed that university staff can fill certain 
needs in consultative services. Only six percent disagreed 
with the statement. 

This point of view is reinforced by additional 
comments written on the questionnaire. Four out of 18 


teachers who gave additional opinions indicated that "More 
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liaison would be useful between university personnel and 
the school" (Table 26). 

Three interviewees (Table 27) felt that "Help should 
come from various sources such as university personnel, 


conferences, and institutes." 


Sub-problem aya 


Statement. "Do teachers feel that staff development 
meetings should be held mostly in the school where they 
teach rather than in another location?" 

Teachers felt (63 percent "Agree") that staff 
development meetings should be held mostly in the school 
where they teach rather than in another location. Uf the 
remaining respondents 15 percent disagreed, 13 percent were 
"Undecided" and 10 percent had "No opinion." 

In addition to questionnaire results regarding this 
matter, interviewee opinions were obtained to determine 
which approach would best serve their needs in consultative 
areas (Table 21). In the area of curriculum development, 
"the small group session" (40 percent) and a combination of 
"discussion with another person" and "the small group 
session" (35 percent) proved most desirable. To handle 
needs associated with instructional improvement, 35 percent 
preferred "discussion with another person," and 40 percent 
favored a combination of "discussion with another person" 
and "a small group session." Technical assistance was seen 


as best being met by "discussion with another person" (35 
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percent). In the area of meeting pupil needs, 50 percent 
chose a combination of "discussion with another person" 


and "the small group session." 


Sub-problem 4.5 


Statement. "To what extent are differences in 
teachers! perceptions on consultative matters examined in 
Problem 4 associated with: 

1. Sex of the teacher; 

2. Years of post-secondary education; 

3. Total years of teaching experience; 

4. Grade level$3 and 

te Frositiom held in the school?" 

The chi square test of independence was used with 
the statements dealing with other matters related to 
consultation examined in Problem 4 (Tables 21-24). Only 
one significant difference (p<0.05) was associated with 
the dependent variables examined. Concerning the statement 
"Staff development meetings should be held mostly in the 
school where you teach rather than in another location," 
teachers with ten years or more of teaching experience 


agreed most strongly. 


Sex of the teacher. No significant differences 
(p< 0.05) were associated with the sex of the teacher. 
However, with regard to the statement "Staff development 


meetings should be held mostly in the school where you teach 
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rather than in another location," (Table 24) females (15 
out of 63) tended to disagree by a greater margin than 
fiathesweS oubtisefier:) at Similarly,67leutlofeadefemales 
disagreed that "University staff can fill certain needs in 
consultative services," whereas, only one male out of 52 


disagreed. 


Years of post-secondary education. Again, no 


Significant differences associated with years of post- 
secondary education were obtained. An examination of the 
results showed that a higher proportion of teachers with 
four toa Sux years of training (84 out of 87) agreed that 
"University staff can fill certain needs in consultative 
services" (Table 25) as opposed to 29 out of 34 teachers in 


the one to six year category who replied "Agree." 


Total iyears of teaching experience. A ‘significant 


difference (p<0.01) using the chi square was obtained with 
the dependent variable total years of teaching experience. 
The test of independence with the statement "Staff 
development meetings should be held mostly in the school you 
teach rather than in another location" (Table 24) revealed 
that teachers with 10 years or more of teaching 

experience agreed most strongly (34 out of 35). The three 
other experience categories recorded results similiar to 

one another. These responses totalled 51 "agree" and 19 


"disagree." 


at) spisned (6 


nsdd Ateene 
eolemet 2a 2 ot 

ni ebesn niniras {ti} ass ¥ 
‘$e Yo tuo slam eno “ine <8 


on ,nisgA .notteaube 
-Jeoq io ersey ndiw bedstoosss: 

sit ta noijenimexe nA .beniesda wb 
id iw ezerisset io nolsdreqezg rerioid a + 
jst¢ bserps (T8 Yo tuo AB) oninterd = Tea: 
avidgsiiuenoo nt ebesn nis¢i7ao LIFT neo | | 

ni exefdossd ’€ Yo duo PS of besaqgn ae Cee “sn 
",eer1pk" betiqes edu y1opetsa Ieee. 


a 
> 


insoitinole A .soreitegne poitoses Bouse BY. 

ijiw benissdo eau orsupe ino end phew (10.0>q) ores 
-poneliagxe snibsteiiala jo eisay letod eldetiaw Sr 

11832" tnemetede end déiw sSnebnsqetat We 

1oX% foorise sj nk ylseom bien ed bluore egatsegm : : 

beleavez (#S sidst) “nottessl zefdons az nent 

oninosed Yo atom 20 Baesy OF Addy 

setdt eT .(8@ Yo duo bE) Ylonoase Jeom beaaes a0 

od teilimle edivess bebtases selxopedeo rae iragxe te 

ef brs "serge" t2 belledod esenogees scent - ardor Ul 


Grade level. No statistically significant 
differences were associated with the variable grade level. 
However, teachers at the Gr. 1-6 level tended to agree more 
strongly (48 out of 53) than Gr. 7-9 (23 out of 30) and 
Gr. 10-12 (14 out of 19) teachers with the statement 
"Principals should spend more time in consultation with 
teachers" (Table 23). Concerning the statement "Staff 
development meetings should be held mostly in the school 
you teach rather than in another location" a higher 
proportion of Gr. 1-6 teachers (46 out of 55) and Gr. 7-9 
teachers (24 out: of 28) replied "Agree." Only 11 out of 
18 Gr. 10-12 teachers agreed with the statement (Table 24). 
Another result also worth reporting, occurred with the 
statement "University staff can fill certain needs in 
consultative services" (Table 25). Although only 1 out of 
52 teachers from the Gr. 7-9 and Gr. 10-12 levels disagreed, 


7 out of 64 Gr. 7-9 teachers recorded "Disagree." 


Position in the school. Again, no Significant 
differences were associated with position in the school. 
However, to the statement "Assistant Principals should act 
as consultants for most subject areas" (Table 22) classroom 
teachers tended to agree less frequently (21 out of 90). 

On the other hand, the majority of teachers in a designated 
position also disagreed, but 7 out of 16 teachers did in 
fact agree. With regard to "Principals should spend more 


time in consultation with teachers" (Table Za) ali 13 
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teachers in a designated position agreed, whereas, 69 out 
of 86 classroom teachers were in agreement with the 


statement. 


SUMMARY 


This chapter looked at teachers! opinions with 
regard to released time and to other matters related to 
consultation as stated in Problem 3 and 4. 

Concerning released time for selected consultative 
personnel, 73 percent of teachers felt that time for 
consultation should be given to department heads, but 49 
percent disagreed that this time should come at the expense 
of released time for-assistant principals. A majority of 
teachers (74 percent) were in favor of giving teachers of 
recognized ability released time to provide consultative 
help. This position was supported by interview respondents. 

Only 21 percent of teachers chose assistant 
principals as consultants for most subject areas. However, 
65 percent of teachers felt that principals should spend 
more time in consultation with teachers. Furthermore, 84 
percent of the respondents were of the opinion that 
university staff could fill) certain needs in consultative 
services. Finally, 63 percent of the teachers felt that 
staff development meetings should be held mostly in the 
school where they teach. 


Using the chi square test of independence, three 
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Table 22 


Test of Independence Concerning Whether Assistant 
Principals Should Act as Consultants 
for Most Subject Areas 


(N= 106) 
Variables Categories} Agree Disagree x? p 


OF TEACHING me zee 2.625 0.453 
EXPERIENCE Se 
: Gar. 729 Rey eee 3.804 0.149 

LEVEL | 
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Position” | ¢ 199683 o01e2 
IN SCHOOL Classroom 
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Principals Should 


Table 23 


Concerning Whether 
Spend More Time 


in Consultation with Teachers 
(N= 105) 

Variables Categories} Agres Disagree v p 
eae re ee 1.665 0.197 
OF TEACHING nip a bel 4.264 0.234 
EXPERIENCE 
LEVEL 
POSITION gestprsted 

Position 19 A.94e laze 
IN SCHOOL Classroom 
Teacher 69 1 
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Test of Independence Concerning Whether Staff 


Table 24 


Development Meetings Should Be Held 
Mostly in each Individual School 


(N= 105) 

Variables Categories} Agree Disagree a p 
ee tina aa ZasiomeOl2e 
TEACHER Male 5 
POST-SEC. i-3 yrs. 8 0.842 0.359 
TOTAL YEARS 1&2 yrs. 

+ i apa 10.604 0.014 
EXPERIENCE 
LEVEL ° 
POSITION Designated 

Position LS Z Woes qndeice 
IN SCHOOL Classroom 

Teacher 70 18 
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Table 25 


Test of Independence Concerning Whether 
University, SsteffuCan Fill Certain 


Needs in Consultative Services 


(N= 121) 


Variables 
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significant (p¢<0.05) results were found to be associated 
with the variables examined. With regard to the statement 
"Released time for Department Heads should be at the 
expense of released time for Assistant Principals" 
Significant differences relating to sex of the teacher and 
to position in the school were obtained (Problem 3). In 
the first test males tended to disagree more than females, 
in the latter teachers in a designated position showed much 
stronger disagreement than classroom teachers. When the 
statement "Staff development meetings should be held mostly 
in the school you teach rather than in another location" 
was examined, teachers with 10 years or more of teaching 
experience agreed more strongly than the other three 


experience categories (Problem 4). 
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Chapter 7 


SUMMARY, CONCLUSIONS, AND IMPLICATIONS 


This chapter includes an outline of the research 
methodology used, a restatement of the problem examined, 
and a presentation of the problems investigated. In 
addition, this chapter discusses various conclusions and 
implications of the study in light of recent Canadian 
research studies on consultation and blends in some of the 


personal views held by this researcher. 


Research Methodology 


A questionnaire was administered to the 141 teachers 
of the St. Albert Protestant Separate School District at 
their monthly staff meetings. Usable returns totalled 135 
questionnaires (97 percent). In addition, four teachers 
From each of the five schools participated in a structured 
interview. 

Percentage frequency distributions were obtained 
for all items. Furthermore, the chi square test of 
independence was used with all questionnaire items against 


five selected dependent variables. 


Summary of the Findings 


The major findings are presented in terms of each 


of the research problems which were divided into further 


ie 


eu TRDE JANE 


ay 


oc: 7 i 
Aorseeet ott to smitjuo ne. Bio 


,veninmexe meldorg ere Ao bal 4 a 30 
ni .betspiseevnd sae tei es wohdodin at 

bons enoieulonos evotzayv eoceuseib 7 Rie 

netbeans’ tnesst Yo grigil at eee: rig 

sit To emoe mi ebneld bre noite? iuenos ho * Bort 


.tedorseee1 eid? yo bled B 


> 


ODOM Ft: ti: 
eisdosed fit ef¢ oF bevedetninbe eeu orisnaotdeaup . ¥ z 
js totisetO foonoé ejsisqs® insisetor9 FtegiA +08 

ctf hbelistod enwidser eldsal -eonideom ede Yar 
etsnoses wot ,noktibbs nil ,(ineoteg re) _ 
betusourise 6 mi beteaqiotdrzeq asloorse evit add Yo rose mo 

| ivetnlialee 

banisido etsy anatsudiiatekb yoneupes4 ecedneazed 

jo deod sisupe tio eft yeromteidzu4a .emegt Eis 107 


bak, 


Jentees emesi sitsanciteaup Lie ndiu beev eeu 


seeldeitsy inebneqeb bets ee 


figse Yo emted ni betneesiq 816 epnibait tO; sm i=] " 


teiJTuy otnt bebivib srew doinw emeldorg ois 


vor 


108 


sub-problems, 


Statement of Problem 1. "What are teachers! 
Opinions of the need for assistance in the consultative 
task areas examined?" Eighty percent or more of the 
teachers indicated that they would like consultative 
assistance in 10 out of the 28 consultative task area 
statements. The four highest task areas were as follows: 
"Information on background of students" (89 percent); 
"Assessing the need for remedial programs" (86 percent); 
"Implementing remedial programs" (86 percent); and 
"Developing course outlines" (84 percent). 

Significant differences in teachers! perceptions 
of the need for assistance were obtained in various 
consultative tasks areas. These were associated with the 
dependent variables that follows 

1. The variable, sex of the teacher, indicated 
that males tended to show more need for assistance in 
"Evaluating the teaching process" and "Discussing personal 
problems." On the contrary females responded more 
affirmatively to "Solutions to teacher-student inter- 
action." 

a.) ath regard Sot vedr sof postsecondary 
Meenas teachers With Jess training (one to three years) 
perceived less need for assistance than teachers with four 
to six years of education in the following task areas: 


"Planning lessons," "Arranging for intervisitation," 
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"Observing a specific problems," and "Discussing personal 
problems," 

J. *"Peachers*urth*cneyetwo, Pive*tvetniaés*years of 
teaching experienee indicated by a margin of two to one, a 
need for assistance in the area of "Planning lessons." On 
the other hand, teachers with three, four and ten or more 
years of teaching experience tended to respond negatively 
vo "the *Same -task"areay? Iheelack oP lassiqrif TEaat 
difference between the categories was not in keeping with 
the views held by the interviewees who felt that there was 
a greater need for consultative assistance in the beginning 
years of teaching. 

4. Grade level differences were found in three 
areas. The majority of Gr. 1-6 teachers opposed assistance 
in "Planning lessons," whereas, two-thirds of the teachers 
Tron Gare -—ovend Gre Mi vere tn favor or such 
assistance. Teachers from Gr. 1-6 supported, by a sub- 
stantial margin, the necessity for assistance in “Arranging 
for demonstrations." Although teachers from Gr. 7-9 
tended to show need for consultative assistance with 
"Parent-teachers intervieus," the majority of teachers from 
Gr. 1-6 and Gr. 10-12 rejected this area. 

5. Differences relating to position in the school 
were observed in three task areas. Classroom teachers 
responded "Yes" by large margins in "Arranging for 
demonstrations" and "Assessing the need for remedial 


programs." On the other hand, a substantial majority (17 
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out of 21) in a designated position favored assistance 
with "Discussing personal problems," whereas, opinions of 
classroom teachers were divided on this task area 
statement. 

Teachers! perceptions on the basis of classifi- 
cations using various dependent variables with each other 
did not produce any dominant generalizations in the 


consultative task areas teachers considered most important. 


Statement of Problem 2. “Which type of personnel 
do teachers perceive as being best able to meet their 
consultative needs?" Teachers indicated on the basis of 
responses to each individual task area that principals and 
guidance personnel were the consultative personnel most 
able to meet their needs for assistance. 

When related task areas were grouped under 
appropriate headings, the following categories of 
personnel were selected as a first choice by teachers: 
"Curriculum and Program Development" (department heads, 
25 percent); "Instructional Materials" (librarians, 30 
percent); "Methodology and Instructional Techniques" 
(another teacher, 23 percent); "Student Measurement and 
Evaluation" (guidance personnel, 41 percent); "Meeting 
Specific Student Needs" (guidance personnel, 59 percent); 
and "Other Areas". (principals, 28 percent). 

With a 23 percent total response, guidance 


personnel led all consultative personnel categories in 
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total response. Another teacher, department head, and 


principals followed with a response of 14 percent each. 


Statement of Problem 3. "What opinions do teachers 
hold with regard to released time for selected eat a ree 
personnel?" Seventy-three percent of teachers agreed that 
department heads should be given more released time for 
consultation. However, 49 percent of the respondents 
disagreed that this released time should come at the 
expense of released time for assistant principals. 

A majority of teachers (74 percent) were in favor 
of giving teachers of recognized ability, who are not in 
any designated administrative position, released time on 
a scheduled basis to provide consultative help. Interview 
respondents also substantiated this position with 90 
percent favoring this idea given certain qualifications. 

Only two significant differences in opinion using 
a test of independence were obtained regarding released 
time for selected consultative personnel. Both occurred 
with the statement "Released time for Department Heads 
should be at the expense of released time for Assistant 
Principals." A greater proportion of males as opposed to 
females disagreed with the statement. Significantly all 
19 teachers in a designated position disagreed with the 
statement, whereas, 25 out of 72 classroom teachers were 


in agreement. 


aoqey r 


sat 


bop ,beed dns 
.foge tneaaeq & 


sisrosed ob enniniqo tery’ pe 
avidstiuenos betoelee vo% emit & 
Jens beeigs erenosed ne nial af 
to? gwmid beeselad otom nevig ‘26 bivons 8 
cinsbnogest ed To Insareq ey enh | res | 
aij ds smoo bluone emit beeselet side tend b | . 
elsqtaninzg trédetees to} omi?d beesater to « eens . 
tTOVE7 ni avaw (¢neoteq of) etandead Fe ytdrepenr f 
ni gon 81s ofw ,ytilide bexingesen Te enna” . 
oo emis beeseslei .nobtieaq sviterdeininbs’ betent 
weivasinl .qied evisatiuenoo shivesd oF Bead Bese 
08 Atiw nolvieoq eind betsisnstedue Gels ed¢nebnogest 
snocitscitifseup nistren nevip sebt sede enizowsd tr et: 
PLE NOiniqe ni esonersttib tneoMianpie owe yin “7? 
besealer pnkbaspes benistde stew sanebneqabni to steed 
S@ituo9S AJoG .Llennoeteq svidastluenoes betoelee 107 amt. 
ebest tnemiieqesQ aot eméit beesefen™ jnemetsde end Adi 
inaseLeeA 10? amks beeselar To senegxe ofd Js ed biuom 
ot beeoqqo es eelsm to nettizogorqg wetsemo A " efsqtonta4 
ils ylinsottinpie .insmedete ad? ddiu beerpseth 
Sis (ijiw beeipseib noidteog betengiseb s mi B42 


8itsw etenoset mooreenia S&F to foo aS ,esetovu . FF 


.tnemesig8 | 


Jtatement of Problem 4. "What opinions do 
teachers hold on other matters related to consultation?" 
Teachers (58 percent) indicated that assistant principals 
should not act as consultants for most subject areas. 
However, a majority of respondents (65 percent) felt that 
principals should spend more time in consultation with 
teachers. Interestingly, 84 percent agreed that university 
staff can fill certain needs in consultative services. 

A majority of teachers (55 percent) felt that staff. 
development meetings should be held mostly in the school 
where they teach rather than in another location. 

On matters examined in Problem 4, the chi square 
test of independance showed that differences in teachers! 
perceptions were significantly (p<0.01) associated with 
the dependent variable total years of teaching experience. 
Teachers in the category 10 or more years of teaching 
experience agreed most strongly with the statement "Staff 
development meetings should be held mostly in the school 


you teach rather than in another location." 


Conclusions and Implications 
The work of McGillivray (1966), Milne (17968), and 


Humphreys (1970) indicated a serious need for help for 
beginning teachers. Little significant difference was 
found in this study associated with beginning teachers 
using a test of independence with each of the task area 


statements. However, interview respondents emphasized a 


3S oretni 
< Jatheoe 
“ACL desuenag © 
elsqtanirq & 8 
.ssets Josidue Jeom 
jen? $f£89 (¢oeoreg do)” ute 
dtiw nottediuenog mt outa | 
({jietevinu ted? besips imac ' 
-esntvies svidstivence ai ebeea F C eT oe 
Vesa Jedd tist (ineotey Ba) saatieatioti 
Loortae arid nt yideam bien ed biwede « sia 
nolgecof tedsons ni nett rerden dosed ¥ 
sisupe info std .4 msidor9 ni beninexe eieddem il 
‘seterdosed nt essonetettib ted? beworle © 
djtw bedeloowss (f.02q) ylineettiapie eieu ef 
.9oneiteqxe® gninosst Yo ersey Isto?g eldsigsy | | 
gninosed Io etsey stom zo Of ytapetss end mk all 
TisJ@" tnemetete ont dtiw ylenowe seom beetgs sanektegxe 
{oorioe oAt nt ylzeom bleh sd biuade egniteem-dnemqoleveb 
",esiteaol szertons ni nett -tedist dosed way | 


an 


E057 S25 208s Jiis 

bns ,(8d@r) anLim ,(a8d0l) ysavilLiaam 40 ae | 
t0% glen to? been auotise 6s basasibal “(orer) 
e6u soneistiib sneoltingte eketia “seterioesd on 
e1siosed eninniged dtiw betsisoses Youd fee a 
sets Aesd ent Yo dose ndtiu sansbneqesni: 10 4 


6 besiveriqme ednebnoges7 weivisdni tevmealas 


great need for consultative help to be readily available 
during their beginning years of teaching. 

Holdaway (1971b:40) indicated that often principals 
cannot give consultative help of a specialist nature, but 
"They can however do much with regard to providing a 
supportive, facilitating and motivating climate." The 
teachers participating in this study not only felt that 
principals should spend more time in consultation with 
them, but chose. the principal as a first source of 
assistance in the task areas "Arranging to view programs," 
"Arranging for demonstrations," and "Arranging for 
intervisitation." This would lend itself well to 
Holdaway's (1971b) conclusion. 

With support from such studies as Hewko (1965), 
Heron (1969), SAE (1.9.71,) and Parsons: (1971), Haughey 
(1972:27) concluded ", . . that in-school personnel are 
most influential and effective in terms of consultative 
assistance." Her own study also added further evidence to 
the studies she: lists. Although this.study did not 
attempt to address itself to this problem, indications are 
that Haughey's contention seems to apply. For example in 
the areas of: "Curriculum and Program Development," 
"Instructional Materials," "Methodology and Instructional 
Techniques," and "Other Areas," in-school types of staff 
such as department heads, another teacher, librarians, and 
principals were clearly first and second choices. In 


addition, teachers felt that teachers of recognized 
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ability should be given released time for consultative 
tasks, 

Respondents an this study ‘strongly indicateu that 
the “assistant principal is not ‘perceived as a consultative 
type of personnel in the task areas examined. This raises 
questions about the role of the assistant principal which 
could be examined in Further studies. However, this study 
recognizes that real limitations existed in using a 
"Porced-choice" “approach where only one category of 
personnel could be selected for each task area. 
Respondents could argue that they had difficulty in 
divorcing’ the! roles* of principals: and’ the assistant 
principals with regard to consultative services. Ur again, 
given two selections assistant principals might have 
recorded a’ higher response. 

| This study reaffirmed the consultative role of 
guidance personnel in schools. When the consultative task 
areas were grouped under the headings of "Student 
Measurement and Evaluation" and "Meeting Specific Needs of 
Students," guidance personnel were favored by large margins 
as a first choice over any other type of personnel. 

As stated by Haughey (1972) and others, "outside" 
Personnel Suc ac UnivoOrsiCyY personnel. District of fice 
staff, Department of Education consultants, and other 
resource personnel did not dominate any particular grouped 
consultative task areas in this study. However, teachers 


felt in the interviews and recorded in the questionnaire 
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a desire to have more liaison with university personnel. 
As a suggestion in this regard, school boards who do not 
have the financial resources to provide consultative 
personnel for all Specialist areas could retain university 
personnel for specific assignments relating to in-service 
activities. 

Up to this*point, this analysis’ has primarily 
dealt with views related to consultative personnel per se. 
This study must not lose sight of the research question 
dealt with in Problem 1, namely, the areas in which 
teachers would like consultative assistance. This 
investigation has shown substantial need for consultative 
services in the areas of program development, methodology, 
and meeting student needs. In the’ course of this study, 
teachers stated during informal discussions, on the ques- 
tionnaire, and in the interviews, that they felt 
that peace must be asked what their needs were as 
opposed to being told what they were by their adminis- 
tratvave staff. “Following this approach, stforts should 
be made to provide consultative help in the areas where 


teachers express a need. 


suggestions for Further Research 


A study such as this not only presents useful 
research data but often serves as a starting point for new 
directions and/or questions in social science research. 


With this perspective in mind, some possible suggestions 
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for further study tareias: fol lowe: 

ie, Bepaden sie Study (to anetudce oCrner ‘school 
que WoC U LOS. 

2. Penform a followup. study specafically. to 
GUS ULON (CHE TING Lt VeCuals parlaicrparaingd im Lhibs study 
regarding responses. 

3. Examine the consultative help given by 
personnel who have replaced the position of assistant 
principal in ’certain Alberta schools isince 19:71. 

G2" Gontinue efforts to examine the consultative 
role of various personnel examined in this study. 

5. Using) wanious' school settings, research the 
type and amount of consultative assistance that exists 
between regular classroom teachers. 

6. Measure the intensity of need for consultative 
services. 

7. Continue to examine from the teachers! 


perspective their needs for consultative assistance. 
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THE UNIVERSITY OF ALBERTA 
EDMONTON 7, CANADA 


FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


December 7, 1972 


I am requesting your participation in this research study on consultation 
which Mr. Gish, your Superintendent, has approved after discussion with 
the principals. 


This study is being conducted, in large part, by Mr. Jacques Plamondon who 
will use the data for his M. Ed. Thesis. Although the study is being 
limited to educators in the St. Albert Separate School District, it is 
hoped that the results will have general applicability and benefit. 

The major purposes of this study are: 


1. To discover teachers' needs for consultative assistance; 


2. To determine which personnel are perceived by teachers as being 
best able to meet these needs. 


All information relating to individuals will be confidential. 


A report containing compilations for all schools will be sent to each 
principal. 


Your co-operation is very much appreciated. 


( 
E.A. Holdaway “ 
Associate Professor 
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STRUCTURED INTERVIEW - CONSULTATIVE NEEDS OF TEACHERS 


What is your position in this school? 


Principal Assistant Principal 

Counsellor Classroom Teacher 

Librarian Department Head/Subject Coordinator 
Sex: Female Male 


How many complete years of post-secondary education do you hold? 


] é 2 


wees ee oo os 


Z 4 6 or more 


See —E 


How many years of teaching experience do you have? 


(a) Total 
(b) In St. Albert Protestant Separate School District 
(c) In your present school 


In which subject area do you spend the greatest percentage of 
teaching time? 


Is your teaching assignment generally consistent with your academic 
preparation? 


Yes No 


In which one of these grade levels do you spend the qreatest 
percentage of your instructional time? 


Do not teach K- Gr. 3 Gr. 4-6 
Gr. 7-9 Gr aiele 


What particular consultative functions would be of most value to you? 
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10. 
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Would you be in favor of the practice of giving selected teachers, 
because of their preparation and experience, certain consultative 
assignments without these being called "promotions" or "“adminis- 
trative positions" as such? 


(a) Yes | No Undecided 


(b) Why did you answer in that way? 


Do you feel that the need for consultation decreases with increased 
experience? 


(a) Your opinion: 


(b) In which years do you feel that the need for consultation is 
most necessary for the average teacher? 


(c) Please elaborate. 
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3 


(a) In your first year of teaching which needs were the strongest? 


(b) Which needs were not really taken care of? 


Indicate which approach best serves you 
as a teacher in dealing with each of 
the areas of consultation indicated 
above. 


) Discussion with another person 
) Small group session. 

c) Large group session 

) Uncertain 


(e) Several of these 


Curriculum development 


ee eee Instructional improvement 


Tre i 


Meeting pupil needs 
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